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ABSTRACT 

To 'facilitate the dissemination of ideas and 
practices developed by the ^Imj^oving Teaching Competencies Program 
(ITCP) of the Northwest 'Regional Educational Labqrator'y, a working 
unit was assignjed the task^^of developing *a con^ceptual model and- a set 
of strategies' for the diffusion of -^I^.CP products'. Tiiis* report 
describing the dissfeminatioif model consists'of three* main sections: 

(1) a history of ITCP and a rationale for ^dissemination activities; 

(2) a review of the current knowledge of the change ' process in 
schools; aiJd (3) recommenrded strategies for future dissemination 
activities. (EBH) - ^ . ^ 
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AB'STRACT 



r 



Th€ Improving Teachrlng Competencies Program (ITCP) possesses a set 



of 'ideas^ piractlie^, and validated curriculum materials lor imprx>ving' 

the interpersonal relationships among individuals in^choois^ and for' 

' ' . / 

p^omoting^ox^anizational and^ systems change. Tl>^ products of the ITCP ^ 

have beenV^^r^ted in the Research, Develo^efnt and Dissemination 

'tradition (RD&D), 'To stay within this tradition the ITCP should' now 

launch larg'fe scale information dissemination efforts. 

But the program is on the horns of a dilemma. A great deal, olc 

recent r^^jearcK in knowledge utilization sji^ports a "user-oriented*\ 

approach rather than an informatioti dissemination* approach. The message 

of products themselves also supports that view. But their media — 

self -^.contained and intact instructional systems — ; does\ not readily 

promote adaptation by^users. If the Program accepts theXrecent research 

^findings, it should preseJnt its , products so users can adapt them to 

meet their own rieeds. 

^ This paper suggests seven dissemination and diffusion strategies 

which, if taken ^togeth^r, could resolve the Program's" dilemma. Tlhe 

?rogi:am. must choose whether to employ t^ese 'strategies and will base 

Its^ decision on considerations' of CX) need to modify products ot the. / 



origin'al developmental effort\^X^) expectations fori change in schools, * 

(3)\*the cost and energy required, and (4) contributions fc<r^ understandings 

^ ) ' . 

of dissemination and diffusion processes. 



INTRODUCTION * 



/P|lldw±iig almsot ^ decade of ^research and development, the^mprovi^ig //' 
Teactykng ^Competencies Program (ITCP) of the Northwest Regional Education^j 

/ ^ ' ' ' ^ ' ' 's ! I ^ 

Moratory (NWREL) po'sse^ses a set of ideas, practices and curriculum/. I "~ 

' ' ' ^ t*^* / ' V 

'^materials for imprbving the in.terpersonal relationships of individuals 



f i' 



within schools ajid for promojting organizational and sy^ems change 



V 



The management plan for. the Dissemination Work ^nip^oX the Impirpvang 
Teaching Competencies Program (s^ee Resource AllocatdLon ajid. Management/ 
plans, •1975) Identified one opponent of work for FY *76 as developing 
a conceptual model and set. of strategies to guide the disse^dnatioj: 
• and diffusion, of ITCP ideas, practices and pr63uct3. This paper i^ 
submitted to. the National Institute, o^ Mucktion (NIE) in accordancle 
with ^this contractual agreement. The pap^r^ptovid%s a way of c6nce;^tui^li2ing 
dissemination and diffusion ^a'cTi:vi"tT^s<" It identifies and r^coramendi 
seven* strategies that comprise ^^multifaceted' approach' for communicat\i 

about ITCP ideas, practices and products and jf or "^assisting in their 

^ ■ ' 

adoption and us 

^^^^^^^e^apeif is divided into three main sections. In tli^ first 
section we .present a brief hist;6ry^of the ITCP. Th1js\ sec ticJh concludes 

with an explanation of the rati6nale behind programatid ,ef fortk up 

' ' ^ \ 

to this time and a list of cutren^t materials available for disseminatibn 



afnd\ use. 



i 



^In the second sec^tion we briefly review current knowledge abom 



/ 



the process dfchange in-* schools' dnd describe a basic dilemma in promoting' 
the adoption, and use of ITCP produqts. 
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In the fina^l section we describe a new conceptualization of I'TCP 
ideas, practices and products and recommend' a s^t of concepts and ' 
strategies to guide future di^setni^ation and diffusion efforts and 
research and evaluation into these activities. 



\ 
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.In the -.past decade federal policy makers have encouraged massive 
research, development and dissemination efforts aimed at improving 
shortcomings in the nation's public schools. These efforts new 



theoretical developments, iv^w school practices and dissemination of 



information — have been designed^_t5 
change:^ 




In meaningful, sensible 



V.The life of the Improving Teaching Competencies Program has spanned 

this decade of federally supported RD&D. Two conditions in the ;aid-1960's 
provided a rationale for thfe ITCP's large development ef fort^:n process 
education 'and organizational change. First, a knowledgebase from the 
social sciences, particularly the fields of- social psychology and 
organization development, had teen sufficiently developed so th'at * 
applied work held promise for imprdvihg the quality of public education. " 
The theory and technology fot organization developmeflt and phahge in 



soci^l-psychoiogical processes were bfelieyed to begone key , 



larg^-scale and long-lasting educational' change.* 






*Othet RD&^programs. and change efforts chose to focus^ on other 
kejrs ^uch as (1) increasing the financial base for 'school operation, 
(2f> tightening licensing and -quality-control procedures with such 
plans' as competency-based gr'aduation requirements, (3) changing the 
composition of student *bodies in ^schools through busing and other 
d^^segregation\plans, (A) decentralizing the ^ecision-making "authority 
in large districts, and (5) eliciting federal and state support for 
curriculum change projects. By and large, all these change efforts 
and programs hav.e focused their research and evaluation activities, 
on^dfiiaotistr a tfng^the- importance. of one of ^hese keys in prdmi^ing 
educational changi^. The absence of studies comparing the key^^gp-- 
determining interactions among them is still'ti'otable in 1976. ' 
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This new knowledge arid a, corresponding' human technology^suggested 
ways to (1) help teachers improve the quality of £ace~.to-f ace interactions 



with .students and other teachers, (2) provid|u Educator groups with badly 
needed problem solving skills and C3)^assist p^ple in ledi^cation to 
increase the' functional^c^p^Bilities of s'chools as organizations. ' 



Second, even'^ough this new knowp.edge and technolc^gy existed, 
most educators were unaware of its potential be^ef itsT^p.^o,~lS^al^^ 
for educational persan'nel waa costly and difficult to obl|jain. ^ There 
were. only a small number of trained social scientists who! were interested 
..In working in sctiool settings. The absence -of ins true tiotial materials 
in this area caused the fe^ Vho were wfcrking in schools tO| do so on a 



'limited basis and with only* small ^groug^vof educators • ^ ' 

> ^ ' / ' ^ • ' ( 

^ Responding to this second condition, the ITCP^was enylsioned and 

founded* ^ The central aim- o£ the* Programwas to 'develop and' test^a .set 

* > * *' « 
of materials (ca;Lled instructional systems) that would provide ^ucators < 

with .competencies to manage more effectively the human component of 

schoQls an4 to increase the quality of educational organizations. 

IXCP developers^ believed that well-managed human interactions and 
adaptive organizations would promote educational change byi^imbuing 
sciipols and the • educators within them ntth tji^^capacity to* (1) sense-^ 
the need for^^ang^u thro ugh action research, (2) develop, and implement 
new programs, and (3) monitor and change thems.elve^S^^aaTjeeded* - Although 
the Program '.itself shifted and evolved<rin response to experience an5i 
changing federal priorities, the aim remained essentially unchanged 
for a decade. . . - ^ ' 

The ITCP began its research and development efforts at thq time' 
when federally funded, r^^gional, research and^ development laboratories 
and resjearch ceriters were being created. The ITCP, like many other 



■ . ■ ■ r ■ ■ ■ • ■ \y: ■•/. 

programs, adopted the then popular and dominant Research, Development. 

and Dissemination (RD&D) model that is based on seyeral assumptions,. 

' . /' ♦ /' 

First,- the model assumes that ch'ange occurs in, systems through a deliberate 

• i J, • V 

se^quential, orderly, and rational process ./ Second, th6 mDde]^ assumes that 
it is possible to link separate institiiftions devoted t6 res,earch, , » 

development ahd dissemination, or aaoption.and use. 'Jh'ird, the model 

^ * ' ^« - ' . ' C ' ' 

assumes that dif f erefttiation. and .speciaMzation among the§e institutions 

will le^^d to widespread use of itew knowledge and' p.ractice, at^d ultimately 

> • • / ' 

to school improvement. a sens6, the .proppsed products and adapted ^ 
process of development were sttange bedfellows in^ the ITCP. The products 
yere int^gnde^d to enh^ncfe their users/ capacity- to ^initiate change, but - 
' the Rfil^D model assumed thit the Initiative -should remain in other • -^v , 
' instl^tutidns. * , ' < * , ' * _ 

One feature df the disseininatioli strategy used by dhe ITCP during 
tjiis era ca^tallzed on the so-caXled "multiplier effect!' or *"each-one- 
. te^-ch-one" technique-. This was accomplished by building- trainer^ 
.expertise into the materials so that a trainee who has completed a ^ 



1 

workshop where the ins true titinal system had be^n used could replicate 

thfe wprkghop -^or others. , . • - ' . 

' • ; ' . ' • ^ 

A. second ^ feature of the dissemination strategy was to tell trainees 

using one instructional system in a workshop about* the other lnst;ructidnal 

systems.. Iir this way ^awareness of all ITCP products-was fostered in 

a- f aca-tg^f ace manner and through experience td.th the"^ workshop f ormg^ 

cofnmbn to all" sys teml3 

A "third feature of^the dis^mination strategy was bill the, systems 

as stand alone" 'Workshops and as components of a Sequential- set , that 

^if taken together*, could builtf a functional capacity, for organisational 

development into the us.er i&stitution, -^In this way, a local district 




v3 



could aslc for immediate payoff in the form of teachers and 



/ 

V 



administrators trained in one set of skills and understandings 'or could 
env^ision a Ipng-range payoff in terms of Organization^l^evelopment (OD) 
o-apacity , de:^ending uppn its 'needs, resources, ahd/^als. . 
. } The ITCP's .eff^t has resulted^in nin^ validated instructional 

ssyBtjems.* The first set of these sys.teps focuses on the human relation- 
ships and the group processes of spliool life. Their cbric^$ptual base 

'emanates from social psychplogy and group dynamics theory and ^re^earch. 

*The^ systems .currently avjsdlahle are: 



1, lIlterpersQii^J^Cbinmunications (1?C) 



2^, Zntex^pevsonal I^ifiaence' (INF) 

3^1' Isroup Propess Sfeills * (GP^ -r*-^ . 

V ^4-, Systematic and: Objective Analysis ,o*f instruction (SOAI) ' / . ' 

The secotyi set of instructional' systems aims at improving problem^ • 

- , ' A. • ^ 

solvdl^g. ski'lls and^, adequjacy^ Systems currently available include:" 

isearcH Utilizing Problem Solving -(RUPS) 

6VSLbcial Conflict and N^gotiative Problem Solving / 

/ . ' ^ * ; 

The third set of instructionkl system! aims to prepare people for 
*, • » ' 

a new role, that of the educational training consultant. The conceptions^ ^ 

i - ^ / 

and strategies that comprise the systems in this set- are -based on .what 

\ . \ * 

is currently known about group and .organizational consultation. Edi?cators 

^rainedJL^_ these^ sys t em s use their under^tandings- and -skills to help 

others. ^arry out ^educational programs more effectively.. The three s}^ems^ 
making up this third set 'are cumulative and sequential and incluc 



*A moir^' detailed description of each of tbg^^CP' iilstructional * 
systems' is 'included -in Appendix A and ^^y^ . * ' ' _ » 



7. Preparing Educational Training Congultai^cs : Skills Training 
(PETC-I) > 

' ' - \ ^ ^ 

^8. Preparing Educ'atioi^al Training Consultfants: .Consuitlng 

'tPETC-II) • 

taring Educational draining Consultants? Organization 
Deveio^[lnt-(EETC-III) ^ 




OVERVIEW \)F RECENT DISSEMINATION/DIFFUSION LI'IERAmE 



It is beyond the purpose of this^paper* to analyze tl\e literature 
on disseniination/dif fus^CmMOQ^els and str^^egies for Educational change 
in detail. However, several recen>t accouaF^-ofjresearch ^and practice 



_j±n this area (Hall and Alford, 'igyeVTullan'^and Poinfrel 
V and McLaughlin, 1975; Cheever, Neill knd -Quinn^ 197^; S^i'b^r, 



Bermar 



together provide a number of helpful ins^ights into "potential disseminata! 
^ *• ^ \ ^ ^ 

\ • ' ^ 

""Nand diffusion efforts of the ITCP prograiei. In the summaries^ 
* ' • ^ 

accounts that appear below, the r^^der cati f itid rationale for pr>>ducts 

/ \ 

lite' the 'ITCP^instructional systems and bec\^me. aware of jth5||^||^semin^tion. 



^,^^n^"diffu^on, dilemma fac^dTyy^Jt^^ITC^ 




earch In s tit u te^s (SRIQ Review, of Dissemination/Diffusion 



Ij. S. Office of Education established the National 




ion Network (NDN) and charged it with t 




of ci5mmuTCiicating 



elping local sch5t^ls adopt &nd, use promising ideas and practices 



\ 



about 'such phings a&^;:eiiC3riculAim, fhstruction, and jciassroomlnanagemertt 
At 't^iesame time, the Stanford Res^^rc^^lSs^ was con£racted\^^ 



to evaluate the^ffectiyeness o 



Lv^ties. ^As part of this 




evaluation effort,' HalKand Aifor^ <1976) -r^v^ the Nk^erature 
related «>v diffusion. Evetkthough many diffusT^ models iji^ere identiHed, 
three o^ thes^ aije most ^levah^f oiL^currejit- wo^^ the ITCP. These 
ax;e the BesearcJij^Developmenty ^Dzk^&nination Model ^ the Configui^ion 
Models sxid^t;he,Inncfvative Broaess Model. Followirtg are Hall'anS Al^ 



descriptions of these .mode] 



The ■ RDSB-H^del^t. • assumes 'that 'a^:t^ge7in^s,tment of 
"^^^Sscucces^xdoordinated ^nd-,directed/c6 specific' • 
npor^anE^^ciai objectives wii:|y4ssult eventually; 




- O 



via sota^e linj^ges between institutiqns, in the 
widespread adoption o? high-quality ahd useful . 

' educational innovations. . . The RD&D MbiH has 
been criticized, recently . . (because). . . 
the institutions respdnsil>le for educational^ , 
innovation are not necessarily* related to each 

* other in an orderly, logical system . . ^ but - 
rather relat-e as comp^lex configurations of - . ^ 
(Overlapping aTid occasionally "competing fuacti'bnsv 



■ The Configuration ^odel ^escribes educational- 
knowledge, production ano^^utilization institutions 
as relating* to each other in a . . decentralized 

. Qommunity*, v^th complex ^relationships and - • 

institutional characteristicsv The- model implies 
that policy regarding education/ innovation should 

. /realjlstically reflect this complexity >by ^encouraging 
the adoption of .a"*, greater divVrsi^ty^ 6f "approaches to 
innovation than is '.currently cons^idered appropriate 
utider^-the systems v^.ew of eSu9ati0nal knowledge^ 
production and uljilizatioh. ' 

The third model, the Innovative Proce,ss Mod&t/ . 
focuses almost exclusively on 'the Local :Educat ion 
. Agency (LEA)* The model hypo.thesi^es three major* 
* phases in the innovation process: initiati9n, ♦ ^ 
' implem^ntationt and incorporation Perceived ^ ^ 
outcomes of implementation define success from 
tjhe pqint *of view of the particj.pants \ ^ 
c Since. . implementation is defined as the ' '* 
adaptation of an. innovation , to. local couditions, 
. innovations originating outside an LEA should be, 
. left in^a highly unfinished state, and any • 

assistance from ou'tside an LEA sh^ld be highly ^ , 
jiondirective in nature, (pages J and 4) > , * 




The R^vifew 



Fullan and Pomfret 



Fullan ai^ l^omf rj^t^ (1976) recently reviewed research relating to 



curriculum ^Jjapi^^^ntatidn for the National Institute of Education. 
From a searcha of E^^ files and dissertation abstracts, they identified 
twenty-'sevenAstudies^^nducted since 1970 that addressed issues of 
implementation of new scl^ol practices. Most of the studies concerned 
^urricular chajige^ but tne\uthors also included^ studies of organlzatibnal 
changes such as differentidtet^ staff an,d open edutatipn. In addition 
to identifying' many me thodol(^i^l -problems in this field of investigation, 



the most significant finding of the Fullan/pomf ret review is that the 
process' of introducing and implementing change in schools is '^r more^ 
dif'ficult and complex than our current views\ envision. ^ The twenty-seven 
Studies pomt out that mos'p ef forta^ are unsuccessful and that issues 



relating to implementation. (act-ual'up/S) have tiot been considered as 
thoroughlycfks those associated 'with^.aSoptidn (intended use) • 

"Fullan and.Pomfret come out with strong, pbl^-cy recommendations 
including: ^ • . . V- 

- conceptualize implementation as "a .pro"blematic negotiation 
<- process characterized b-y conflict over goals, means and v 



resources , 




provide structures and support -for users to define their 
owr} needs and to dl^yej-op and/or choose their,. own solutions 

The Pand Studies ' ^ • ' ^-^ 

Un4er/ sponsor,ship',of the^U. S. Office of. Educati\)n, the Rand 

Corporation rec^t^ concluded a multi-year investigation of federally 

funded change agent programs. Surveys of 29'^^|)rpjects and 29 case 

studies were conducted on change programs funded under Title HI, 

Innovative Projects, Title VII Bilingual Projects, Vocational Education* 

Act's Exemplary Programs, and the Right- to-Read programs. 

* As with the studies reviewed by Fullan and Pomfretf, "the Rand Studies 

by.Berman and McLaughlin (1975) document the coraple^fit^*~-attd.J^ck of 

success of many educatip^ial change "projects. They speci^y the^^mport^ce 

of .conceptualizing adoption separately from implementation and use»,and 

conclude by stating four critical conditions that are nfetessary for a 

successful implementation strategy: ' . -''^ 

- a receptive instit;utional setting cfiaracteriz'ed by a problem- 
solving attitude rather that^ opportunism for available funds ^ 

^ - involvement of, local participants in planning and the promotion 
' of m utual adap tation , . * . 

( ' ^ - . ' \" — ^ ' . • 10 



- provision of s.taff training tailored to. the local setting and 
conducted by^ local personnel ^ / 

" provision fox "ripackaging** of existing^ products or p^roviding 
"^new project materials, e.^g., for combining materials ^for 
teaching reading ?hat* come from a number of publishing houses 

Experiences from 'the National Diffusion Network 

' A recent 4)ublicatibn edited by Cheever, Neill and QuiTin (1976) 
reports fifty-three short case studies from the file 'of t^he National 
DiffusioTV Network. Each' case provides a brief description of $l change 
effort by a*" loc^l education agency and details the Heed t-hat was 
addressed,* the solati-on iound and project events and effects. The 
strategy followed by the NDN in these efforts consists of helping, 
local agencies match needs to promising program practices existing 
elsewhere^ If a local agency decides to adopt and use an externally 
developed program^ ^ the developers and demonstrators of the program assist 
with training of |taff afi the site, follow-up and trouble-shooting during 
implementation, and technical assistance. ^ , 

Even though the authors of the various case studies make no claim 

• - ^ ' ' \ f . ' 

to'the reliability and validity of the findings, they do say the^ have 

learped t;he following from their collective diffusion experiences:^ 

- information about successful practices alone does not lead to 
^ adoption and use o£ theiji - . , 

- successful adoptions are those that address local ucods 

- decisions to try new programs must be jointly made 

k 

successful implementation is tied to careful planning, 
^ understanding ofi program philosophy and goals, adequate training 

- institutionalization of programs depends on the fit to local 
, needs, the extent of adaptation and local -commitment. 



1 



Discussion and Implications for ITCP Dissemination/Diffusion Efforts 

^ 

The findings from Fullan and Pomfret's review of; five years of 
curriculum implementation literature, Berman and McLaughlin ^s theoretical 
and empirical work, and lessons based on the field experiences of 
the National Diffusion Network members are summarized ii\ Table 1. 

Even though the separate groups of investigators have used different 

/ 

concepts to categorize their findings and lessws and even though they 
wer^ addressing somewhat independent problems, the correlation between 
their conclusions and recommendations are strikingly similar. These 
findings and lessons fall into four categories.* 

First, the evidence disturbingly concludes that a large percentage 
of programs to promote innbvation have' failed. A decade of , effort hais 
left an array of prog.rams and products, a multitude of schools who have , 
adopted and intended to use these programs and products, but few instances 
of actual use. Fullan and Pomfret, Berman and McLaughlin and members 
of the National Diffusion Network all conclude that the current models 
and strategies for diffusion and change have been insufficient. 

Second, emphasis has b^en placed on adoption rather than on the 
stages of implementation 'and institutionalization of change efforts. 
Findings argue for increased support for and researtfi into the processes 
of implementation . They suggest that effective implementation d^gpends 
strongly on thfe process of mutual adaptation, adequate planning and 
staff training, and local tailoring of programs and materials. 



*We^ 'recognize that the application of findings about Implementation 
of curricular innovations to understanding implementation of process 
oriented instructional systems for. educators is not; exactly, direct , but 
is all we have. Further contributions to understanding how the process 
of implementation varies with the typ6 of innovation h^s yet to be made. 
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A ku^sjrv -cr Rccenc Dlff'jslon 
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Wa reacts 



AMr«n«M M»Si<2ns ^j,L>ne are aS^Ml^^v noc 
suffi«.i«ac wO ^ead Co a ieclsljn Co edopc, 
^dXlovup iad persooal cuncac: becveen 
developer Jtuf- a<Upcer arc i^eneraUv also 
needed. ^ ^ 

The local, school should be provtdeo che besc 
Intorstatlon posi^ible and an sp^rcunlcy for 
dfei^isnscnclon or vlslcs so chac a decision on 
adofcion ^an Md* :h« school, noc fay 
zh« school. 



ft 



e Su^ceaaful adoptions cann^c occur t&lese che 
.<:H.ai* school firtc recjfnizes iMt soo«thin| 
l« 4.acjciat la ic« tehoc. jnd detines its need«>« > 

^e Adopcijua are acre Successful vherf che adopc 
Inf sice Invescs ctae and tiiott assesslnf che 
qualicles and c*)arac cerise tcs of che ionova* 
tlon and decerslnlot. che deiree co tft\^ch they 
seec rhe sleeps :)eed«. requlrcMncs. 
caMbllltles. and laceresc^. 

Coealtaeoc 



e ..che accoal decision co crv a nev prograa 
ausc b4 a jolnc one.... 

e In adopdons ceacherlr' and adalnlscracors need 
peer and coesuniiy su^porc. Zt a nev and 
larvae Ive prograa Is^co be supporced beyond 
:he\cr70uc period, l^^usc b« prolonged and 
2ude icQovn co :he cocsualcy: ic ausc„-{}e 
evaluated, and che resulc susc shov success. 

e Slpcc che effectiveness of a nev prograa 
de?ep4* greatly on the people sanailai and 

ceachln} lc.^eh«y aust be Involved In decision" 
suiilng >and Uel soae ownership In Ic. 

fr eMrlnt for L'»e/Tralaln< 

• OTs£ftlz«d tspleoent^tlon asalscance has^ 
proved CO be a kev faccor In successfully 
improved edocadonal pract^es. 

e Teachers and adaloistracors need to {alo an* 
underscandlas of che philosophy and process 
undfrlvlni a pa.rclcular pro|raa If ihey are 
10 ls9l«aenc Ic successfully. 

e Adtquace cralnln^ ausc accoopany anv accetspt 
CO adapc a acv profraa. and choose cralned 
ausc have so9«one co cum co for help when 
problcas arise. ' 

e TralRlnf In protraa aaoatcoenc aa veil as 
profraa co6cenc Increases che chancea of a 
successful adopdon. 

e >..a llnkaie syscea — Increase che nuaber 
o( people vho can train och«rs In che Ideas 
and ccchnl^ues of a nev profraa. 

Inst icuc lonaltziic Ion 

e The profr«« — ^: ^« tailored co che local 
coaaunlty co foarancee a cocaforcable flc. 

e Adapcadone caoooc be bought. Federel 
»oney should be used sparingly, co encour- 
age crlal. bu^t local coealtaenc auac be 
deaended right froa the scare. .. 

e THi^scope and nacure of a prograa affecc 
ICS diffusion. Long-rang* oz process 
orlenced prograas are aosc dlfficulc co 
Isplcaent fully. 

e AdoPdon can produce nev ideas and prac- 
tices chac beneflc the developer and ocher 
users as Veil as the ada>cer. 



Inltladon 



School districcs scldoa search for becter 
pra&dces. nor does Intoroadon abouc proalsinf 
pracclces sdaulace chea co look oucslde chelr 
dlstr Icc . . . vhen deaand for chapge eklscs. It 
arises froa a rcaponsc Co local need, noc 
icnerally as a resulc of avareness of successful 
Itinovadons chac took place elsevhere. 

e The sere adopdon of a nev pracdce does noc 
le^ CO becccr scudent ouccous because Isple- 
^ntatlon Is shaped locally and varies greedy 
across sites. 

I^leaencadon 



e Zffecclve laplceencadon depends on che rccepd- 
vicy<of 4Ve,lasdtu&iQji]ai.se^dng,cp ^chan^e^. , 

e Effecdve taplczMncadon>,s c^uraccer Ized by che 
protest of aucual adapcatlon. Encouraging adap- 
cl(m Is che key co effecdve iapleaentadon. 

e Schools vary In chelr capaclcy co deal vlch 
Innovadons and effective lapleaeocadon 
requires: « 

1. Adapdve plannlng-^lnvolvcacnt of local 
pardclpancs in planning i 

2 Staff cralnlns keved co local sccdng — 
v«ry pracdcal acdvldes cled co 
frequenc and regular aeedngs 

Local aarerlal developaenc— repackaging 
exlsdng products and creadng nev ones 

Incorporation 



e Innovadons chac esphaslze adapcadon cralnlng 
and local dcvclopcenc generally continue If 
Inltlaced vlch scrong local supporc. 



Characcertsdcs of che Innovadon 



e CharaccerisdcHof the Innovadon including 
role iapllcations shouU be eade cxpllclc. 

e Tvo-^ay feedback should be escabllshed between 
developers and users so mutual adapcadon can 

occur. 

Scracegles 



e Incentive syaceas should encourage plaonln| 
and lapleaencatlon. noc aerely adopdon. 

e Resource supporc In cens of d«e should be 
provided and tiae parspecclves for expecting | 
'layleaentation should be lengchened. 

e Inservice training is laporcant buc not 
necessarily suffl^ienc. Ft de{>ends on inno- 
vedon an^ ^'e^lre oT\sefs for c^e^ Inoove'tion. 
Evaluation early In a project should be ela^d 
at facUlcadng lapleaencatlon racher chen 
Judging successes or failures. 

Characcerlsdcs of che Adopting Unlc 



e Greece «. capacity as veil aa a coaaitaenc to 

use an^' innovation. 

e Provld^ scructure^ahd supporc for users co 
define \thelr oyn needs and co develop or 
choose their ovn^bludons. * 



ERIC 



19 



13 



Third, the RD&D tdgdel of change used so successfully to develop 
neyf programs and m^^ferials has been challenged' for its lack of conceptual 
adequacy to^^o6ote effective diffusion and improvement of school practices. 
An increasing amount of evidence suggests that people in schools seldom 
searcjv^or better practices nor does information alone stimulate them to^. 
cjhange. The assumptions that an innovation moves in a linear fashion from 
research to development to adoption to use at the local level can now^lje -''■ 
questioned• y \ 

Sieb^3^(1976) very recently' drew the same qouplusioi*: 

This linear assumption has -little basis in f^ct and 
indeed research has yielded many/situations to the 
% contrary4^ A genuine problem might not'*appear until 

a new 'practice Ijas been Installecl^ simply because it 
was popular; a need may not be felt until a person 
' becomes aware ojE a publication about a new practice; 
* a solution might be embraced prior to the .acquisition 
of resources for problem solving; and so on, (page 4) 

'Fourth, all o£ these investigators argue for what might be called a 

"user-oriented" approach to innovation and cha^e. This approach would 

require Viewing 'change. frojn the perspective of the ^uter and encouraging 

\ 

case-by-case adoptions, If we accept the findings of the Rand Studies, 

• [ ^ 

this- approach will require adaptive .planning among 'i.ns taller s with 
flexibly developed systems and dser groups, and staff training keyed t6 
IbcajL needs, • , ^ ' * , ' , 
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The findings of these investigators can be viewed as offering 
rationale for^ tl\e; ITCP* s" instructional systems. The ITCP systems are 
intended to provide. jusers with a set of generic group and , organization 
process tools that can make the innovation process of initiation, 
implementation and incorporation work better. The systems, particularly 



the PETC systems, ' include the advice that the cl^ient^s values, goals 
; " ' '20 
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and needs must be defined and negotiated with the.values, goals and 
needs of the consultant or change agent. Even though some of the systems 
have been based on models of planned change, other systems emphasize 
interpersonal approaches and the relevancy of recognizing that conflict 
over goals, means and resources exists, in -the process of change. 

When combinations of the systems are usefl in a single local 
educational agency, they purport to iinbue trainees^ with the local 
capacity to, (1) maintain a problem solving attitude rather than opportuni3m 
and reactivity toward other innovations, (2) involve local participants 
in planning for change, (3) conduct effective meetings and staff training, 
and (4) condyct action research needed to "repackage" existing products . 
or create new^ programs and materials. * ' \ 

Furthermore, the systems teach ways to identifj^ local needs, make ' 
adoption decisions jointly, plan carefully, and build local commitment. 
In sAort, the^ ITCP instructional systems ai;e intended to give adopters 
and users the skills and processes they need to (1) use othei* innovations 
successfully, (2) study -the " implementation a'nd institutionalization oj 
change efforts > (3) act as coequals in hegotiations and trans^^^ons with 
others in the knowledge production and utilization coranojirity,. and (4) 
participate in overcoming problems with implementitig innovations . ^ ' 

V 

A Dilemma ^ - , , ^ . ^ 

Findings tyf recent research into* dissemination and diffusion 

• V. - ' ' 

seem to provide rationale for implementation of the"'ITCP"s instructional 

.J" 

ayaccms^cn a large scale. These findings, ^oweverj also pose a dilemiqa'^ 
for the ITCP because of the manner in which the instrUdtional systems 
are pacTcaged andNthe manner iji which dissemination and diffusion efforts, 
should be conducted to remain faithful to the i?Z)<SZ) Model,* The systems 
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are^ packaged as materials for trainers and trainees to use in workshops 
of a specified length. The materials sf^ecify what trainers and trainees 
must do and in what order ^they musjt use the materials • Since field test 

r ^ 

evaluations* were cbnducted on workshops in which deviations from the 
specifications were not allowed, users are encouraged to maintain high ^ 
fideli'ty to the systems if they expect similar outcomes • ' 

In addition, tHe materials were desigried to be "t;rainer-proof 
The training expertise was built into the materials for trainers with 
the expectation that neophyte trainers who had no qualifications^ other 
than having fee^n a trairiee'^ould use the guides without changing or 
tailoring them to fit the vilues ,* goals, and;needs of another set of 
'trainees^ 

Finally, the systems were developed to be disseminated on k massive ' 
scale , to those* who wanted training in generic group ^nd 'o.rganizational 
processes that ^was unrelatee^ (ro the content of any other innovation they 
might wish to undertake or be involved with. The systems are aimed at 
helping user individuals, and agencies build a change and problem-solving 
capacity no, matter wht^t kind of other innovations they might need or 
want t;o implemen^j^^Jn^-o^ltef^'word^ wanting to implement an 

innovatidn such as "using more media* in my ' classroom, " a management team . 

* * - » ' ' - \ 

wanting to implement a structural innovation such as a 'local governance 

board or differentiated staff ihg e, all expected to put their implementa- 
tion worr.i'es and prpbJLems aside while they improve their generic processes 
and skiil^. • 

The dilemma occurs^ because the pr'eviou^ly; mentioned findings 
advocate mutual ^adaptatJ.on and tailoring rafhe-r than intact and frozen 
Innovations and a match J^etween the innovation or change proce^ss^ and the 
content of the innervation or change Ueing attempted. 



* One possible resolution to 't^e dilemma for the ITCP would be to ^ 
accept the recent research findings in toto and begin immediately with 
a totally new dissemination ^tpategy. Such a strategy would reV^uire 
redeveloping the instructional systems so they could" be taken ^apart, 
used in various combinations and orders, and filled with Examples that 
me^ local problems and worries about other innovations. This strategy 
would undoub'tedly b6 very expensive. « * ^ J 

Another possible resolution to the dilemma would be to'^remain^ 

' ' X' * 

faithful to the original RDSD Model and *begin immediately with 
scale marketing efforts. Given the recent research evidence tha4 this 
Strategy is difficult to employ and -probably has minimal ef^cts 
on schools, this s^afeegy would be qu^te expensiv'*^ in another way. 

How should the dilemma be resolved? The following section describes 
a jmaltif acel^ed approach which may be beneficial and realistic. ' , 
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In this section of the report, we present a set of concepts and 
alternate strategies for guiding current and future dissemination and 
diffusion, evaluation and research activities of the ITCP, iln this 
discussion we make a somewhat arbitrary distinction between the terms 
dissemination and diffusion, even though their dictionary definitions 
are essentially identical. Dissemination strategies will be ^hose designed 
to rai.se user awareness of ITCP ideas, practice and t>rodu6ts and to create 
sales of intact systems and workshops. Diffusion strategies will emphasize 
activities designed to assist institutions and agencies to adopt and .use 
ITCP ideas, practice or products or to facilitate or institutionalize 
change efforts. We hope this distinction becomes clearer as the dispussion 
proceeds. . ^ ^ - - * 

^ The strategies we recommend take a broader view of di^emination 
and diffusions efforts than those currently held by the ITCP.i:hey are 
based on the asstimptions tlijat, (a) much of the ITCP'*s knowledge :j.s"^^.^^ 
''packaged" in Program members, not the Program's instructional systems,- 
and (b) some dissemination and diffusion efforts ought to encourage 
mutations instead of replications. These dissemination and. diffusion 
strategies are aimed tovard achieving the- following goals:- 

1* To encourage the communication of ideas, ^ practices and 
materials that stem from the applied behavioral Sciences • 
and promote more positive human relationships and i^pproyed 
organizational functioning ^ ^ 

2. To assist in the adopt ioti^and implementation of these ^ 
.ideas and practices, and materials 

3. To study the efficacy of these ideas and. practices as a 
support methodalogy f or :facllitating educational change and 
imp^ovin'g^ school prapfelces 
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Ve- f i/nd it helpful to think about IICP .ideag^— praptices a^id 
products in configurations that call for three categories, of strategies . 
These are summarized in* Table 2. ^ H» 

In' the first category, we view the Program^ -possessing a set o'f 
materials and workshops that have potential benefits fot readers or 
participants. These materials and workshops pan be disseminated .widely 
using more traditional knowledge utilizatiop and 'marketing methods. This 
view emphasizes the instructional systems and workshops as items to be - 
^ disseminated and sol^l. 

In the seqotid c^ategory, we vidw the Program as possessing what might 
be cpnsldered a new cui;riculum for teachers and administrators that Qjn 
be diffused to instituti5>iis^0Tr agencies that provide preservice and 
inservipe education. This view emphasises the instructional, systems and 
workshops as components of the ITCP^ curriculum and a^s innovations in 
their own right tg^be adopted and used w^th.the aid of technical 
assistance from the ITCP. 

In the third category, we view the ITCP's instructiona!^ ""systems as 
a set of ideas, practices and products that can facilitate and support 
change efforts in schools and help Institutionalize local change capacity 
This. view, emphasizes the instructional systems as tools fot thofee who 
would provide tailored consultation* to user 'groups. 

Disseminating Products and Workshops . ^ . 

There are two dissemination strategies, in this category. 

Strateg^y-^-JLl Market the intact instructional systems of the ITCP 

«> 

to individuals and expect those* individuals to use the ideas as they 
would the ideas in any training manual or teachef's guide. 

4: Rationale: This strategy would requ^.re a small commitmenp^^on the 



/ 
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part of users. ^It would increase sales of ITCP products and al^o create 
a more wide-spread undeirstanding of the idea3 ajid practices developed 
and valul^d by the program. Assuming /che products s^ll, we would create 
a general awareness on the part of u^ers and increase the.ir readiness 
for later diffusion effort^. » , . . 

Scenario of Activities and Criteria for Success: To implement - 
tjiis strategy, we identify potential \>uyex3 of thBS^roducts as persons 
responsible for teachers * preservice/'lnsetvice training or staff * 
development. We note that they ^'re located in school districts, intet- 
mediate or state agencies and' universities, ' We, use direct mailing as 
the most effective route f/5v reaching these persons. We vie^i* success 
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of this dissemination strategy in terms of increased product sales. 

We^ monitor whether the strategy promotes requests for other products, 

trainiijg, consultation, oh technical assistance. 

Present ITCP Efforts and Questions . The Dissemination War:k^*^I^t 

is presently in the process of identifying potential buyers of ITCP ^ 

products and determining the most effective communication channels to 

reach thi« audience. Questions currently being addressed , include: 

? - * ' ^ _ * , . 

- Who are the pote'i^itial^ buyers for intact instructional syst^ems? 
■How can buyers be reached effectively?. ^ i • 

- What is the market demand for intact instructional systems? 

- What^are the most effective promotional strategies to reach 
. this buyer audience and/or to create demand? 

- What effect does our current pricing. structure -have on. 
demand? * 

Strategy 2: Market workshop training experiences to individuals 
and expect those individuals to use the skills they learn as they' would 
use skills acquired in any course or workshop. '"^ 
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Table 2 



A Supmary of Categories a,ni 
Dlssemin^j:lon and Diffusion Strategies 



\ 



■D1SSEMI?IATI0N. 



iv Market Intact Instructional 
, systems to Individuals 



\ 



'2, 



Market workshop experiences 

using intacf instructional systems 

to individuals 



BIFFtJSIOir 



TECHNICAL 



ASSISTANCE 



3. Provide training of trailers and 
technical assistance using Some 
intact" instructional gystems to 
' institutions aQd agencies 

wishing to adapt and use components 
of ITCP curriculum 

4* J*rovide training of trainers and 
' technical ^assistance using afl 
or clusters of instructional 
systems to instit^itions and 
agencies wishing to adopt aijd ^ ' 
use the n;CP curriculum , ^ * 



TAILORED 
CONSULTATION 



5. Provide tailored training,^ 

consultation and pro'duct support- 
to institutiofls and agencies ^ 
involved in a 'change effort 
aimed at improvement of ^school 
practices or aimed at improved 
organizational function!^ 

* ^ 

6^ Provide tailored training, 

consultation and product* support 
to organizations foif^ institution- 
alizing permanent' change capacity 
such as jLnternal consul tan A, 
cad.r6S,of OD specialists, or those 
who hold roles as linkers 

7. Provide network coordination and 
tailored consultation to. internal 
consultants}^ members of internal 
cadre,s, and linkers 




Rationale: This straj:e^y^ if succ^s^futrwXuld sell ITCP products 
-4nd give, opportunities' forjjxar§ons to have a "hand§-^n" experience, with 
ITCF instr4^tS<Kiil*,^steinsl It ,would require a minimum'^aiiiount^bf 
energy for users and would not^Trequire the high degree of readiness oj 

would create ^sef ^awareness 




uccesa.; In this strategy 
we aim for educ^rSfs^in all roles, but because the strate^jKrequires 
sWeral persons to make a workshop cost-effective, we advertise 
primaHly to teachers' and atiiiiinistr-ators at the building level or to ' 



decision makers who could encourage ^at-tefitiBnce ,and support cost: witK 
staff d^velopkant funds, use direct mailing itv'sjrec^fied geographic 
areas to» announce^v^rksliop topics and date^^^^The insXructional -systems 
menable to this strWegy inclu4^e RUPS, IPC, IN?*and GPS*.^ We view 



success of tKts -^i^emln^ion s^^ategy in terms of securing enough, 
participants fcc^ payNjoj: adv elrtising^ mater ials, other overhead siic^h as 
space rental, travel and trainer ^68^?^^!^ monitor whether this strategy 
promotes requests for products, other types of training, consultation or 
technical assistance. We recognize that it will cost an individual quite 
a 'bit to receive training in all nine systems. 

Present ITCP Ef forts and Questions: To test the efficacy of this 

;:='==^ ' T ■ ■ ■ ^ 

Strategy a series of regional workshops are beitig planned, *These 
workshops arfe 1>eing^-promo ted by mailing to potential users in three 
.^eog;raphic regions-/ The specific <questions being asked are detailed 
in the Evaluation Design for itCT Dissemination Strategies (J[mie"~1976) . 
In general terms we are trying to answer questions like the following : T 
. - What are the ..characteristics of participant^ in ITCP workshops'? 
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pricing sti 
cheduled ITCP workshop 

ective promotional strategies 
reach 6his buyer audience^ of to create a demand? 

- How effective is this strategy in creating- awareness 

and producing requests for additional as^stance, adoption 
or use? ' ^ 




Diffusing Teaqher/Administrator .Training Curi:iculum\ 

Strategies under this categoryT-trclude helping institutions and ^ • 
^, agencies responsible for tearche^^/ administrator training and st^f 

development to adopt and use comp^ients of some or, all ITCP systems as 
' their ^training curriculum. \ ^ , 

vJ • Strategy 3; Provide training with one or more ^intacf instructional 
systems and tedhnicaj! assistance to institutions aati agen^es and expect 
those institutions and agencies to offer the systems as\ they would offer 
training using other curricula. 
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Rationale: . ThHtstrategy implies that the ITCP instructional" 
systems are curricular innovatioiis^. Adoption and use such as we have 
seen at the University of Idaho, Moorhea^^^State^ UA^ersity, Eastern 
Washington State College, Portland St^ate Uriiversi^^^^^ 
an^'the^'T^^ ofc Florid^^o&t* certainly increases sales and^^spi 

understanding of ITCP ideas __and practices. A larger^urpose .is also, 
fbeiirg served: this stir^tegj^ improv,es the curripular; .of f erings of the 
tnstitu'tions_and agencies involved and, as is the case any .new 
curriculum, can be^yiewed as~'a~"changa^n and of itself. Out experience^ 

' . \ . ^ 

with these agencies su^^st that^successful impleqientation an<J use , ^ 

\^ ^ - ' 

requires a fair|^ hi,gh levels of (^ommitment on the part laf users and a . 
moderate degree of readiness in ^t^erms understanding the pcH^ppses of 
the ITCP curriculum, *^ 



Scenario of Activities and Cs4iterla for' Success : > This strategy 

' \ • ' ■ ■ , - ■■ • ' • 

requires that we target our energy and. .attention on instituions and 
agencies involved with teacher a:^d administrator tyadjciing or staff 
development. These targets lac ludb primarily universities, colleges, 
4:^ger school districts and s^pecial \rainitig networks such as the 
jlorida Teacher Centers agd-tjhfS**Ke,tworlc'''£^o^ Guided Education. • 

Our own e55|>«xiance and the dif f usiop-r,esearch literatUiie„sugg'est thit 
mailing and advertising^'in!a5C^reate awareness for persons in this '"'"*t^,,, 
audiiUce,. but that face-tp-face commuttieation is required for adoption *''*ru 
and training and that technical a'ssistatice over '^'*pQj;;Lod of time is a * 
prerequisite for successful implementation. To Implement^fehis strategy 



we make presentations at appropriate 'conference^, publish articSb^ in 
scholarly journals and spend considerable''time in face-to-face meetihg. 



and exchange. . We view-thfe success of this stWEtSfy Ln" terms of the 
exteiit to .which the new curricula is implemented atnd Incorporated! by 
the ;^u"ser institution or agency. 

Present IXCP Effoyts and Questions; The ITCP has more experience 
with this type of strategy than any of the others. We have assisted ' 
adoption and use of ITCP curriculum component at several universities 
,atid school districts. Current efforts are underway with the IGE Network 
and the Florida Teacher Centers. The details of these efforts are 
^ilressed in the Evaluation Design for ITCP Dissemination Strategies 
-(June 1976).. 1^ general terms^* we ai^e trying to answer questi*ons like 
the §oiloKlng: 



y ^ ' ' . ■ • 

r '^^at is the perceived match between user needs in these 
settiitgs and ITCP products?' ' 



ITCP and user instiputions or agencie^? . 



- What are crucial elements o% working relationships betweeA 

tikutio 
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- Can characteristics o/ this strategy being tested in IGt 
and Fl9rida Centers bfe generaii^labfe oth^r networks, or 
institutions? - . ' ^ * 

- How effective* is this strategy in terms of -building" 
awareness, securing adoption, prbiaoting' use? ' ^ • . >;r 

- What conditions within xhe user ^coup,, sichools ^nd the 
instructional content of and^pafethodology of IlCj? systems 
influence the effectiveness -of this strategy? 

Strategy 4: Provide training with all or clusters of the' ITCP 
instructional systems and^ technical assistance to institutions and . 
agencies and expect those institutions and agencies to offer these 
systems 'as a somewhat total curriculum. . - ' . * 

Rationale^ Scenario of Activities and Criteria fot Success, Present 
ITCP Efforts and Questions: These are essentially th§ same as Strategy 3 
but a larger commit^aent in terms of time and-money would be required from 
^tbe user gfcmp^-and^ore endrgy would be requi,red by the IT?P.; 



' Facilitating and Institutionalizing Change Capacity ^> - 

This final set ^f activities 'aims at diffusing a 'set of ideas 

.and practices that facilitate ijnproyement o£ school .practices and J 
instituti-onalizatlon of local capacities for change ' Three strategies 
are 'included under this category. ' ^' 

Strategy 5: Provide tailored consultative and product sjapport for 
change efforts to school groups and expect those groups to use skills 
learned aa they niake curfiaular, ^ ^struct ional or organizational changea 
or aim fot improved organizational functioning. ^ * - , ' 

J, Rationale : For the past decade, schools have 'sought..^ make 
curriculSr, instructional and organizational ch4nges. As described 
previously in this report, an increasing bodypf research end evaluation 

,evidence^suggests that* many of these efforts ftave failed. Many observers 
have argued ,that the reason for low success -rate has been' lack of 
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attention to the group and organizational processes that interact with the 
target and tactics of change. The ideas, practices , and products of the 
ITCP we^e developed to help in the processes of ^ change and their efficacy 
(or.^lack of it) in this regard should be tested. This strategy speaks 
to diffusing a change support process developed by the ITCP, not products 
or training a's such, and the* outcomes should be measured in degrees of 
successful change and improved organizational functioning. This diffusion 

strategy will be expensive in terms of commitment of time and money by 

■* '* 

users. They will need to "see. the value of process training and will 

* ' ' \' 

need to reach a stage of development to profit from such training and 

^^nsultation. , . . ' 

Scenario of Activiites and -Criteria for Successor- To ^mp^eifient thi^ 

strategy-, we identify potential client groups known to be involved in 

change projects or desirous of improved organizational* functioning. 

-^^p^e^ g*yf?mpJLfeg_might include a school or school district trying to impl ement 
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differentiated staffing and multiynit structures, a new reading curriculum, 
individually guided instruction, or a more genefal capacity for responsiveness 
to community desires. Through project directors and with consent of 
teacher and administrators involved, we assess readiness and only then 
agree to yovide group or organizational consultation to the unit involved. 
We view the success of this strategy as' our ability to help client systems 
bring about their desired change and our ability to 'leave them with a 
stronger functional capacity for future change and renewal. 

Current ITCP Efforts and Questions: The ITCP has had little direct 
expe'rience with this strategy; ITCP trainers have used it only^ on a very 
smaj.! scale. It may be beneficial to concentrate on this strategy in 
future years. The .following questions could be answered: 
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ylfila^f actors exist in the school district(s) that 
r facilitate and restrain implementing the desired change project? 

- What conditions, exist in the group receiving the training 
to facilitate and restrain implementation of our desired ' 

^ change pfoject? • * ' * 

- What conditioxis exist within the NWREL team and their materials 
and strategies LthaTTacilitate and restrain implementation of the 
desired change project? 

- What were the assumptions, rationale and expected effects of 
• the materials and strategies employed in the intervention? 

- What materials and strategies were actually employed in 
the intervention and what effect did they have? 

- What considerations should be made in adapting or modifying • 
the ITCP materials arid strategies to the uaer's needs? 

- How effective are the adapted and modified materials and 
strategies in terms of User satisfaction, knowledge gain and < 
skill acquisition, and ability to achieve desired change goals? 

' Strategy 6: Provide tailored training, consultation and product 

support to school district (s)" or relevant organizational units with a 



JHiriiO'fre of i nct-'f ri,tj;:j^ru»^^-iH^vg^j4 change, capacltyand expect 



cadres of change agents, -or individual role-holders such as linkers 
within those institutions to provide tailor^ support for the change 
efforts of their clients* using ITCP product components as tools. 

' Rationale: If the change support strategy generally referred. to aS 

organizational development is to become widely known and used in school^, 

schools and school systems will have to have the internal capacity to 

provide OD training and consultation. Few districts presentj^^Jiaye^ this. 

capacity, although a few are beginning to emerge through the work of the 

Program on* Strategies of Organizational Change at the Center for Educational 

Policy and Management at the University <5f Oregon and the present 

efforts of^fcie ITCP in Santa Cruz. The Improving Teaching ^Competencies 

Program is in a unique position to employ this strategy since three of 

thfe* instructional;^ systems- (PETC-I, PETC-II and PETC-III) were developed 

\ • ' 11 



ERIC ■ , - 3 



with this purpose in mind. .As with Strategy 5, client readiness 

and commitment must be high before any value can accrue for those , 

involv|^d. 

Scenario of Activities and Criteria for Success: In this( strategy 

we identify districts or other local ISnits that~have high degrees of 

readiness and organization climates supportive of enhancing their own 

change capacities^ After extended clarification and negotiation of 

project goals, objectives and required commitments, we join witl\ local 

- A* 

)^ 

decision makers to select persons from various role groups withia the 
district who aspire to become group and organizational consultants^ . 
We provide tailored&Lining to these persons using the PETC's and other 
instructional systems as tools. ^We encourage and .help them see how the ^ 
materials can be adapted for their own training and consultation. We^_ 
assist their^ e^forts^o-dlnsciliu^ionaTize themselves within their districts 
and suggest procedures for helping them sustai^ themselves over time. We 
view success of this strategy in ter:ms of the, staying pow6r of the new 
group or role we help set in place and its efficacy in supporting change. 

Current ITCP Efforts and Questions: The present efforts by the 
PETC-III work unit to build a cadre of organizational specialists in 
Santa Cruz, California present an opportunity to test the efficacy of this 
strategy. -This effort is described in the Evaluation Design for Preparing 
Educational Training Consultants: A Case Study (Jxine 1976), Question 
areas to be answe*red include: 

- What factors exist in the school district(s) that facilitate 
and/or restrain the installment of the role of educational 
training consultant? . 

f 

- What conditions exist in the group receiving the training 
to facilitate and /or restrain the installment of the role 
of education training consultant? 
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- ^-fhat 'conditions exist witfiin the NWEL team and the 
PETC materials and strategies that facilitate and/or 

J. , restrain the installment of the role of educational 
traitiing consultants? 

' - What were the assCimptions, rationale ahd^ expected effects 
of the materials and strategies employed in the institution? 

*; - What materials and strategies were actually 'employed in 
the intervention and what, effect did they have? 

- What considerations, should be made in adapting or^modifying 
the PETC tnaterials and strategies to the user's needs? 

- How effective are the adapted and modified materials and 
strategies in terms of user satisfaction, knowledge gain 
and skill acquisition? M ' - . 

Strategy 7: Provide network coordination to institutionalized 

Internal cadres, consultants and linkers and expect th^ to draw upon 

eacli others* i:;esources and experiences. 

Rationale: Once cadres of organizational specialists, consultants 

and llitkers are operating in school districts, a logical extension of 

this effort is, zo help these people exchange information with and 

help one anotl^ex. And again, the ITCP is a unique group to facilitate 

network efforts. Miles (1976) has argued that: 

Increased diffusion rates (of organizational 
development) will probably depend, more than 
anything else on the presence of practitioner 
advocates: persons based in local schoo^l " ^ * 
districts with reasonable OJ) competency, with * 
incentives based on their own performance ability, 
and with the support of a network of other 
practitioners as a reference group, and a journal. 
The presence of an advocate organization (as has 
developed, for example, in relation to LGE 
schools) would make an even more substantial 
difference, (pages 252-253) 

" Scenario of Activities and Criteria fol: Success: This strategy 

would require that we identify several persons who view themselves 

as internal-to-school OD consultants or who value seeing OD diffused 

to schools. This list would be small. For example, less than a dozen 

29 
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persons in the OD Network are associated withj schools even, part-time.* 
An initial group would be composed of PETC-rll and PETC-IIl- graduates^ 
people who have worked for* the Strategies of Organizational Change 
Program at XEPM, and members of cadres in Kent, W^ahington^ Eugene, . 
Oregon and Santa Cruz, . California and known consultants ii>^ Toledo, 
New York and Ontario, Canada. Through personal contact with these 
persons and several planning meetings Ve would develop network goals and 
strategies as weli as plan ways to recruit more members and link up with one 
ajuither. We view success of this strategy in terms of our ability to 
help school-based OD practitioners link up with one anQther,^<^e each ^ 
others^Vf^sources , and find the network a satisfying professional 

reference group. • ' , ' 

Current ITCP Efforts and Questions: This is also a strategy with 
which the IXCP has had no experience and has no efforts under way. 
The following questions should guide any further development of this 
strategy, 

! • 

- Who are the potential members of a network of 
' > internal ^consultants? " , . 

- IJhat is the demand for -the conceived netwdrk? 

- What are the most effective strategies to link up persons 
and help them use each others resources? 

- What are the critical incentiv,es to^make the conceived 
network valued by persons in this group ?^ 

- How can 'such a network become financially self-supporting? 



*This organization for OD consultants emphasizes industrial OD. 

I / 



33 



SUMMARY 



We have. presented seven disseminatioij/'dif fusion strategies aimed 
at (ly communicating about ITCT^ Ideas, practices and materials, (2) 
assisting in their adoptit5n and implementation, and. (3) facilitating 

y 

improved school pjjf^ctice^. Each strategy addresses a different but 

I 

interrelated set of issues aimed at a somewhat different Set of users 
at vajrious le3j^s,of readiness, requires different promotion and 
- ^'^elivery procedures, and has a different criteria for determining 
success. In way of summary, "these are detailed itj. Table 3. 
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Table 3 

Suaaa«ry of the Critical F(>«ttir«:s 
of Seven Dlssenination, Diffusion 
Strategies 



DISSHJilSATlON-OIFFUSlON STUATECT 



1. HarVe: in tart iristr^jctional 
s^^sthvA *c individuals 



MArk^t bortcshop expferiences 
using ihl«ct Instructional 
>ys5ee5*to individuals ' 



USERS 



Prisarlly persons responsible 
for teacher preservice/ 
iRservice trainiivg or staff •/ 
cevelopoen: ^ 



PURCHASERS/DE^SION HAKBRS 



Persons thepselves or 'liWrary/ 
resource center directors 



Ecucatorstatv all roles in any 
Aglr^c> . although probably 
prisarlly teachers 
/ t V • 



Persons tht'cselves 



Provide training of 
'txainers and technical . 
assistance using sone 
intact inscruccional 
<y»t(eas to institutiot>s 
and agencies uishin^.to 
adapt and use coaponeots 
of .ITC? curr^cvlUK . 

Provide trai:;ing of 
trainers and ^technical 
a&sistance i/sing all/or 
clusters of instructional 
svst^cs to institutions 
and agencies washltrg to 
adopt and -use the ITCr 
cur's" J.CLiiua . • 



fro-vice tailored training, 
consultatxor and product 
supparr to institutions and 
aKenc:(e5 involved in a 
change effort aiised at 
' laprovetient* of school 
practices or aincd at 
icsproved organizational / 
functiocing ' ' • 



>PrieariJy persons rpsponsible 
lor teacher preservi,{e/ 
inservice training or staff 
developaent ^ndf those they 
idcncKy as potential 
t/«aners. Major organizations 
inc^lude: 

,- universicies/coileges ' 
- larger school districts 
> - training netvorks such 
aS' teacher centers'IGE 



-X'SEB COMMITMEKT AND READINESS 



Purchasing single copies of pj'oduccs 
Cprqbablv vith agency fun^s) requires 
low leve^l of readiness and cosaitDent 
pn the part of users 



Prof essors* of education. - 
diretcors of inservice 
training or staf f-developtaent, 
network dxrector«,or canagers 



Attending at vorkshop requires. ^ 
ciniqus aaount of energy for - ' 
individuals although this will, vary 
depending on wijcther agency or the 
individual pay for the vcrkshop f«B* 
Sooe prio;^ readiness' r^quir^d ^ - 
particularly ip the purposes and V 
reputation of ITCP vorksliops 



Prior experience vith-and understanding 
of ITCP required of potential us^rs 
and decision ^kers.« Fairly high 
level of conaittsent toward a, 
particular curricula chan|e ^ind 
the ti»e and resources needed for 
"StJCcesSful ispl«ocntation 



I^riaarily intact groups of 
tea'C;her^and building 
adrsinistrators but will vary 
according 'to the target 
audience of the change effort 



Project directors and with 
consent of teachers and 
adsinisCrator involved 



6. Provide tailored training. 
^ consul tation and produce 
support to organizations'^ 
for institutionalizing 
p^er=iancnt change capacity 
suc^ as internal 
consultants* cadres 6f 
01) specialists, oi" chose 
who hold roles as ilnkertf^. 



Provide- net w5ork coordi- 
nation an*' tailored 
cdnsuItat£on th'^ • 
paternal consul tifet,s> 
mesbers of internal 1^ 
cadres and linkers ^ ^ 



Cross role group&Sn 
districts primarily 
teachers, ad&inistrators 
and coi^nse]onf» desirable 
to include parents and 
students 



Meabers of internal cadres 
or individuals wi^hlt? — 
achoo^s responsible for 
org^^zVtion development 




Superintendents and their 
loards and with the consent of 
I9eittbcrs 

groups involved 



Persons thenselves but vith 
consent of administrative 
and director personnel 




vcment in an extended project 
require high resource coraaitofent 
on tl|e part of users. Kc«diness 

'i|bl<^ vill detcnsine'the degree / 
" ieh this type of training and/ 
consul taMon will be ac^cepted ai^^^ 
successful 



ig»est-extenuJjy_an>^ger)fcy for 
coc*|tocDt and high/degreVoT" 
reabi\ics«^requi|-W. Probably 
necM prior expediences with 
actjtvltlcs i^tifled <in Strategy 5 



dci^ree of .cocrvitcjent and 
professional Idcncific^tlpn needed 
by individuals . \ ', 



Table 3 

Sttaaary of tint Crlii.;^: Judtur*'**. 
oi Sever .Dis«etstr.a t ion ♦ Diflyslon 



c 



ir<Lior» 



WEK CCfJftlTMLNT ^^•J) READINESS 



Par-hnitnis single copies of product^, 
(}.rcbAblv VitH «$ency funds) require* 
lov level of re^i'iiness and cccst-^taeni 
I* oa the p ar; of, users 



} ^.t^t ending a: wttkshop requires 
[ air,lRu=. aacuat of enerj> fcf 
) ^r.dfv3^-^a}* altr»Owgh this vijir vary 
dependt%f cr. wnetr.er afce:)C>, or ^he 
-ii>djvi(i>ai»i pa> fcr phe vcr<shoo fee. 

j>artic)ii«f 1> ir. tji^-^jyCrpo'irei snd 
TXF workshops 



repuucioc ot 



:tGn, • 
ce 

fveloptaent, 
lunagers 



J Prier ejtpcri^ftce witr. And understanding 
j of 17C? r<tq*uired^ of potential u^ers 
j afld dectslofi liters.. Faltly, 
^level of cQsaitBcnt coward a 
particular cuxTicvla change 4nd 
the tis« and resources seeded Ic 
successful iTsp.l«sontaclon ^' 



CI^ITEXIA FOR SUCCESS . 



Increased product ijnits and 
requests^ for training, 
consults tJLon, or technical 
assistance 



Tbe extcnx to vh*cb parsgicipants 
car. 5e secured tt zsake workshops 
ecoroaicaalj ?;<*if-supportlng - 
and the degree- tc vnlch these 
expcriences^cad to re(;^esr& 
tot^ farther trajlning, 
cons^l^acion and technical 
assistance < - 



PROMOTION PROCEDURES 



- Direct^eatling to individual 
users u 
WREi. newsletter 



The extent to vhich the ITCP 
curricula is inpleaented and 
incorpordced by user 
in^itutions and agencies 



rf yith 

1^ I 



Direct sailing to users in 
preidentlf Jfftd geographic 
areas . ^ 

Advertising in appropria^ 
^rof l^ssionaI journas ]^ 



DELIVER^ PROCEDURES 



Publishing coapanles for CtTC? 
products fill orders as they 
arrive. Sales a^e recorded fnd 
fed back to NWREU^ .^s 



^-4 



Dissecination wo^k unit of the 
iVcP arranges or' contracts ^ith 
others to provide thA, training 
required r * 



Presentations at appropriate 
conferences ^ 
Writing f^>r appropciai!e 
prof essl^onal journals 
Face-to-face tseetings and < 
exchange * 
c * 



Dissecination vork^*unit of the 
•ITCP provide traihing and 
technical assistance required 
for successful adoption atid-use 



Invclveyicni m ^ac edttended project 
will re^aire hig^ rCsoyupe cosxitjsent 
user*. Readiness 
decciraine the degree 



prt the pan o 
variables wil 
ti- which thiv'-t 
ponsuJidt ioT» vi 



vpt bf training and 
1^ tj*"* atcepted and 



I 



^elr- ^ 
consent of 
role 



highest e^tcenx jkii "an agency for 
fopa&itoenr and /i^igh degree ci 
readiness required! Probably 
need prlo-r expfriefjces vith, , 
-accivUies idc^ified in 'Strategy 5 



The extent to vhii'n filient 
sv&te&s can use ti alping ^nd 
Qcmsuirat^on to A chieve desire.dt* 
changes and ;li3prove fun^tiofial, 
Rapacity oi^the schocl 
o'Tganlzaflon | 



i 

The extmf^ :o which 'client 
systeas can establish an internal 
capacity for rc'neval and the ^ 
degree to which nei^ roles aa^ 
functions arc sustained ar/b , 

prove to be efficacious in ^ ^ 

supporting "change 



/ 



/ 



- Pj-fcsen^ati^n's at appropriate 

. conferences 

-.Writing for appropriate 

professional journals 
7 Face-to-face neetings and 

exchange- , 



Writing for appropriate 
prpffesslonal journals 
Face-to-face meeting and 
exchange 



Tailoxed tr^^ning, consultation 
and f«llov-up trouble-shooting' 
by Progras oenbers un<fer 
contractual arrangements 



Taild^ed trainings consultation 
and follow-up trouble-sliooting 
by Prograo isetDbers under ^ 
corftractual arrangements ' , 



it uitt^ ' 
tlv* 

1 . . 



High "degree (*f cocr,i toent an^ 
proltsslonal identification needed 
by individuals 

. '/'' ■ 



Degree tti which CK^nbers can, 
link up with^onr'^^another And 
find the experience satlsfl/ing 
professionally 



l^craonal contact via 
letters and telephone 
»Facfc-to-face neetings and 
exchange 



Progri's ae&ber facilitate 
'initial' orgaidzatlon and 
helplrig netvQrk becoae 
aelf-dlrected 



CONQLUDING. CONSIDERATIONS 



* A .balanced, dissemination and diffusion effort will include *' 
stftategies from ail three. categoAies:^ Each, strategy "has a diff extent 
rationale and will proSuce diffe&en^ outcomes. Each will also require 
consideration of differenV eff ecfelslregarding fidelity t^.the -format > 
of; exis^^ing inatructionalT ,sy^st^s, eicpectatibns f oi: change in schools, » - 
the cost and energy to^ the Program^ to deliver product^; or ^^"ervices, . 
and potential for contiribution tb Imlpwl^dge about dissemination &nd ' 
diffusion. " Table 4 portrays the relationship of th^ previously described 
blsseznination/Dif fusion strategies to ^i^atiaWi^es associated witlj fidelity ^ 

- ' / . ■ 1 , ■ • ■ ' 

of use, 'Cq^t of effort* .exE&5|:atidns'>^or ch^ge, and res^rch potet|tial/. 

' . . ' .W^ ^. ' ' ■■ - 

. As can -be observed, tftjer^'iS an inver^^ relationship between o 

fidelity to the format of existing instruct*Lanal ^systems, and the other 
' ■ * /■ n ' }■■ 

^hree variables. Foi? example, sellftig^jjroductd or workshops directly to 

' . ' . ' . ; ' . ' f^'/"^. . ' • ' ^ ^ 

individuals or helping teaching training in^i^itutiQns or agencies use ^ 
ITCP curriculum (Strategies ensures ^that the instructional systems 
woyld remain more or less intact so tne xTCF^^fTcan^'^speairto t!he validation 
of its products^ and more or less guarantee certain outcojnes. These would 
be low cost efforts aime.d at wide audiences / . They aJLso carry low expect' 
tions for^system^haAge^^ would not l?e 'likely to produce ^j&uch n( 
knowledge about dissemination and diffusions , ' J ' ' > 
0 On-tne ottier- hand, if Strategie3^5*^ care employed the chances for^ 
^rgariizational change- and schdol^imptovement increase, at iMSt -itritially 
when the tailored consultation is /provided ijy^ the' ITCP st^ff. However,; • 



new 



^if'we asstune that adaptations wi^l occur during the process of use, then 
the fidelity to the originll development eff^tt decrease, the kinds 
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of outcomes expected will no longer be predictable, but the chance to 
gain new understandings about dissemination will increase. 

These are issues and considerations^, that need further study and 
refinement as the dissemination and diffusion activities proceed. _ " 
But, other issues need to be considered as well. One important 

additional consideration will require determining the most efficacious 

~- " "* ' . 

and efficient or^nizational structure through which the IJCP can 

disseminate and diffuse the instructional systems. The ITCP must decide 

wh^ether to delegate its^ dissemination responsibilities tq^one of xLts 

subsystemkjv. to a parallel but independent unJLt within NWREL, to an ' ^ 

already fisting" dissemination component in NWREL, or to publis^jers or 

o^er agencies 'independent ofVtliei^ITCP arid NWRELt ^ . \^ , • ' 

A present evaluation study of the Technical ^sistahce Unit (TAU) , 

within the, ITCP's Field Relations and Dissemin^ion Work Unit (FRDWU) 

vill provide data on which^a quality decision^ out who should assume , 

the dissemination responsibility can be made. 'This s'tudy (see Evaluation 

Design -for the Establlstment of a Technical Assistance Unit in the'^ 

Improving Teaching Competencies Progra&n^ (June 3,976) involves collecting 

information to answer questions rabout th^^follow^ng: 

kit ^ 

- the functioning of the TAU, as it is^ embedded in its^ in:stitutibnal 
' environmen|: " . ' , 

- the methods used by the TAU in interacting with' clients 

i " y . . ' . ' , >^ ^ 

^» ' * ^ ■ • ^ 

- the feattire^ of potential clients that are related to their , ' 
5 becomfSfe actuari users of the ITCP's ideas, products, or services. 
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Set I ; Hxunan' Relations and Group Processes Systetns 



: * . . ' . 

1. Interpersonal Communications (IPC) . * . 

Interpersonal CommilnlLcatioos, is an e^eifiential Instructional system* 
It provides (a) information abo.^t the process of communication, 
(b) opportunities for participants* to increase their interpersonal 
^ communication ski^lls and (c) experiences for understanding one's 
'\ own styles of cojytyunlcatjLons • ^ \ * ' * 

\ ■ . ' " ' ■ ' . • • 

2. Interpersonal Influence * • , ^ 

Interpersonal Influei^ce Is an experiential system vhi^h provides 
(a) information about *the basic concepts^of influence* processes » 
0>) opportunities for participants to practice influence skills and 
to identify their characteristic styles of int^erpersonal influence* 

' * ' \ 

3. Group Process Skills CGPS) 

i 

/ ^ The Group Process Skills (GPS) program has been deve^Loped to provide 
participants with the opportunities to: 

- Assess existing, and potential problems within an 
. organizational subgroup of which they are' a part 

- Identify small group process skills which they, <as' 
an individual^ need to improve ; / / ^ 

^ - Increase their experience with these skills by 
* ; participation in exercises chosen by the trainers 

- Integrate learnings for applicatiojn in their backhome 
setting 

4. Systematic and Objective Analysis of Instruction (SOAI) 



This instructional system presents a structured program for 
• improving classroom -teaching. Jt provides information for 
Supervisors so they can help teachers objectively study, analyze 
- and imphrove classro.QQt performance. Participants who complete 
t^e training" learn ^bjJ-s in interpersonal relations, supervisory 
\ /techniques, and teaming strategies Jthat can be applied in self- 

' , analysis as well a^the analysis of others* teaching behavior. 



S 4-5 
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Set. II;.. Probleat Solving Systems 



.5. Research Utilizing Problem Solving CRUPS) 

^..Research Utilizing Problem Solving, is an experiential instructional 
^ * system which provides information about a fiver step method of ^ ■ 

' problem solving and gives participants an opportunity' to practice 
and ' improve "'their problem solving skills. Team building relation- \ 
ships are emphasized in the workshops. "Participants develop a project 

. to^be implemented' in their backhome seating* 

'6. Social Conflict and Negotiati\ce Problem Splvlng ' ; 

. JjSocial Conflict and Negotiative 'Problem Solving is a rela.tively 
/^'stpictured, experience-based workshop which focuses on helping 
. ^ople to develop more useful personal understandings of .conflict 

and to respond more sijccessfully to conflict sit,xiations. Participants 
have an oppottxinity to interact-. with designed^jactivities and theory 
papers to form personal understandings and attitudes about 1) the* 
z nature of .conflict, 2) "^elf -interests* and conflict, 3) powe^r^^nd ^ , 
conflict, 4) respondiijg to conflict, and 5) a negotiative 'problem 

solving CNPS) process for conflict. 

«^ ' ' ' * 

Set III: Preparing Educational Training Consultants 



Preparing Educational Training* Consultants:, Skills Training 
CPETC-I) ' . - 

The -general goal of ^ ^ETC-I workshop is te prepare participants 
to conduct group process skills workshops and to facilitate the 
fxinctioning of small groups. During this process, skills trainers 
are pri^pared to: 

X 1. Assess issues and problems ifithin a dmall group 

"2^ Diagnose skill needs of iiidividtials: within the group 

3. .Identify group priorities for skills training exercises 

4. Apply criteria for selecting and sequencing skills, 
trainii^ exercises * ^ * ^ 

5. Adapt (and conduct skills training exercises - 
6: . Evaluate acquisition of ^skills 
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8. ^Preparing Educational Training Consultants: Consultation 

(PETC-II) * ^ , 

PETC-II uses djLagnofetic ^nd intervention techniques, to focus on 
• consulting' in a 5^p)brayy relationship with a client system. The 
PETC-II^ gra^iu^jrC shoGlcJ be capable of forming a temporary relationship 
'witfh a .small ^r'oup/or major subsystem -of an educational •organization. 
The temporar^^r^^^tionship is aimed at helping the client make progress 
toward their goals; It also should help the graduate use skills to 
Improve that part of the organization over which he or she has managerial 
resp^onsibilities. Tte 4?E;r6-II graduate l^a:ms to dia^ose '£he organization* 
,J<|^blems and tp provide assistance that will temporarily add or strengthen ^ 
such fimctions as managing, planning and producing. This system ttains 
participants tp heXp a group more adequately* accomplish its immediate 
goals. 

9. Preparing Educational Training Consultants: Organizational Development^ 
' CPETC-III) ^ ^ ^ 

. PETC-III provides participants with the opportunity to .acquire "the 
knowledg.e/ skills and sensitivities, needed .to provide organizational 
- development training and con^ltation to schools* It provides training 
in helping an educational organization achieve structural and normative 
change. Its aim is to prepare consultants to help a client when desired 
and .feasible. These consultants also should -be able to help it to change 
th6 kinds of objectives^ it sets for itself and to utilize new kinds of 
resources in attaining them. 
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Title: Interpersonal Communications (IPC) 

Intended Users 
4^ 

Primarily, Interpersonal Commimications has been designed for the 
following rgle groups: teachers, administrators, supervisory and 
coordinating personnel, and preservice education students. The 
instructional system* can also be^ used. with high school students and 
parent groups. 

Main Bnphases , ^ ^ 

Interpersonal Communications is an experiential instructional 
system. It provides (a) information about the process^N>^ communication, 
(b) opportunities for participants to increase their interpersonal 

communication skills and (c) experiences for understanding one's own 

. r 

styles of communication. 



Intents /Contents • , 

An Interpersonal Communicati9ns workshop provides participants ^th 
knowledge-and skills generally applicable to: , 

1. Pace-to-face' communication 

: * t 

• " V 

2. ^ Individual styles of communicating v # .."s 

3. Group a^d organizational factors which affect communication ' 

4. Continued improvement of one*s communication skills 




During the workshop, exercises includj^^ Ca) paraphrasing, (b) behavior 
description,, (c) describing feelings, Cd> nonverbal communication, (e) the 
concept of feedback. If-) toatching- behavior with 'intentions, (g) communicating 



under pressure ^d^ J[h) ^^oimrnmj.cati'bn pa^l{ems''in thfe school building 

/ 
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Main Act^lvitles ^ ' : 

There are 20 instructional sessions that compfrise an IPC workshop. 
Each sessfion involves the participants in p^racticing cotmnunication 
behaviors, learning ways t6 recognize these behaviors, and receiving 
feedback concerning their use. The system includes films, theory papers, 
written exercises, observation activities, and self-evaluative guides. 

Provisions for use . ' ^ 

A. Format: Workshop 

B. Personnel Required: 

One experienced trainer or a team of qualified trainers 
for 12-)36 participants (materials provided for multiples 

of 6) . ^ ^ \ ^ 

C. Product Components: 

Required: 1 trainer's manual per trainer 

' 1 set of participant materials per participant 

9 16 mm films ^ ' ^ 

' ^ 1 audiotape 

Optional: Field Test and Outcome Milestone Report for 
Interpersonal Communications (1974) 

Summary of Interpersonal Communications Fields 
Test and Outcome Milestone Report (] 

D. Other Resources: 

.1 film projector , ^ , ' 

. 1 tape recorder 

Newsprint, felt pens, maskitig tape 

A large rootn (preferably. cairpeted) with movable tables and 

comfortable chairs 
Beverages and -refreshments in the room'** 

E. Related Products: 

This program, is related to Social Conflict and Negotiative 
Problem Solving, Research Utilizing' Problem Solving, Interpersonal 
Influence, Preparing Educat;Lonal 'Training tonsultants It II and III. 
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F. Time Span: ^ ; * ' , 

There are 20 sess£on£^^^ii^==Tni^in^^^ .30 hours 

"to complete. Whenever 'possible training should be covered 

In flve^ottsecutlve days or two sessions of 2 h days -held 
w^hln two weeks. 



Conditions of Use ^ * 

Although there are no prerequisites » participants m^t be present 
for Qvery session of the workshop since the exerj^es are sequential 
and' cumulative. / . ' * 



Cost Rapge 



Leader's Manual: Inter personjaXnIoTmminlcatlons C396 pages » loose 
leaf and three-hole punched)^19.95 each 

' Participant Materia^sJ^2 pages, loose leaf and three-hole pundhed) 
$12*95 >per,set 

By Charles Jung, Rosalie Howai:^» Ruth Emory and Rene Pino 

Audiovisual Instructional Materials ' 

$273.00 per set of nine 16 mm.sound films and one audiotape 

; • ^ * / 

Above prices plus shippfiig cha|ges 

Optional evaluation reports are avHlable for $5.00 each 
Client groups must consider 

V, * * • 

. 1. Cost for trainers, 5 days 

plus travel expenses arid-^per diem • ^. 

2. Release time for participants, 5' days 



Adaptability * ' ' ' ' - 

Easily adapted by qxiallfied trainers to meet t^jj^eeds of users other 
than educational, personnel and to^fltilnto differitig. time constraints. 



Product Availability 

Training Materials: 

" Evaluation Reports: 



Xicom, ^ Inc. 

tFD 1, Sterling Ftftest 

Tuxedo, New York 10987 



/ 



Northwest Regional Educational Laboratory 
Improving Teaching Coopeteacies Program 
Dr. John Lehman, Pro-am Director 

' 1 



For Additional Information Contact 

Dr. William T. Ward v ' 

Improving Teaching Competencies Program 

Northwest Regional Educational Laboratory 

710 S.W. Second Avenue 

Portland, Oregon ^ 97204 

(503) 248-6868 . 



i 52f 



Titler^ Interpersonal Inf licence CINF) ■ . --^^ - i< a- 

. . • , i . ... w. ... 

Intended Users \ 

Primarily, Interpersonail Influence has/been designed for the following 
role groups: teachers, administrators, supervisory and coordinating 

personnel, and preservice educatipn students* The instructional system 

' ( \ 

can also be used with high .sCjhool students and parent groups* 

1 

. ' ■ 1 . " - 

1 ' ^ ^ • ' 

Main Emphases \ > - ^ ^' 

Interpersonal ItifluenCe is an experiential system which ^)r9Vide^ 

(a) Ifiifodhation about the basic concepts of ^influence processes, 

(b) opport^inities for participants to pr^ctice^ influence skills and to ^ 
Identify their char^act eristic styled of ifitetpersonal influence, . , 



Intents /Content 3- * * 1 ^ " * / ' 

\^ 

The activities^ in this instructionai system are d^iigried to provide 

the following competencies: , *' ^ . ^ 

Ability to identify and explain the major ideas that describe 
the processes of interpfefsonal influence ^ 

Capability for using guidelines provided to diagnose and analyze 
forces and effedts of influence in selected interpersonal and ' 
group situations \ • / 

* Ability*" to identify and make judgments about bne's characteristic - 
influence styles . , 

A^bility tii^'identify extent and nature of one* s^ own need Xo 
influence 

Capability for ^.^eptif^ing ways in which principles learned and 
guifielines utilized ^in the workshop may be applied in settings 
other* than the workshop ' * ' 



^3 
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There are 2*0 instructional sessions in an Interpersonal Influence 

5^orkshop. During tVd workshop, participants experience a variety * of ways 

iir which they may learn' about interpersonal influence. There are wrJLtten 

definitions, descriptions, some films and tape recordings to illustrate 

• behaviors of present, dilemmas. There are times for reflecting on 

experiences and ways bf doing things; times for discussing ideas; 

techniques for^ observing and analyzing behavior. There are opportunites 

to share 'observations with others and to ask for observations and reactions* 
* ♦ ' 

There are some simulation, *task performance and role playing situations ^ 
£n which participants. cs^n try out behaviors* v • ^ ^ 

Provisions for Use ; - 

A. Format: Workshop . - ' * 

Personnel Required: ^ 

One experienced trainer per 12-36 4>artici pants 

C. Product Components: ^ f* ^ - 

. ' Required: 1 trainer '.s manual per trainer / 

1 set of participant materials per participant 
9 16 miti films 
^.audiotape \ ' 

\ ' Optional: Followup Survey of Interpersonal Influence ' 

Interim Fifeld Test Participants (1974) ^ '',;V 

Q ■ Interpersonal Influence Interim Evaluation ■ . 

Report (1974) , ' ' ' 

Summary of Interpersonal Influence Interim 
Field Test and Followup Survey (1975) 

Interpersonal Influence Fin^l Evaluation Report 
Report (1976) 

Suimnary Report of Interpersonal Influence Field 
" T^st, Impact Study and Expert Review (1976). 
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- Other Resourceai j . ^ 

1 film p^i^ojector * . 
^ ' 1-tape recorder ^ 

\ New"s))rintr, fej»t ,p'ens, masking tape . 

A large room (preferably carpetedl with movable , 
.tabled and comf6i;;table chairs 
' . Bevetages and refreshments In the room 

* E. Related Pr^idj^cts: '\ . • - 

• This program /s Irelated to Social Conflict and Negotiatiyp Problem 

Solving, Res^lar^rh Utilizing Problem Solving, Interpersdnal .Communications, 
c Preparing Edtxcaticnal Training Constiltants I, II and III. 
' ' Time Spap: / ' " ^ ^ . 

J, . / . * ' * ' ^ ^ * 

the 20 sessions irequire approximately 30 hours to complete* * 
Whenever , possible training should be covered* in five consecutive 
days or tyo sessipns of 2 ^ days txeld^ within two weeks 



- Conditions of Use • . 

Although there;are no prerequisites for this training,' par ti<:;ipants 



/^5«U3t be present for every session q£**tfie*^orkshop^ since the exercises 
. are sequential and cumulative. , - ' . 
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Cost Rgnge - 

Lead^HQs Manual: Interpersonal ^f^ence C237 pages, loose leaf 
and thrfee-hole punched) $19*95 each 

Participant. ^Materials C185 pages, -loose leaf aftd-t;hree-hole 
' ^ ptinched) $12. 95' per set . • • ' 

^ ^ ' By Ruth Emory *and^ Rene Pino 

Au^lqvieual^ Instr^ctional Materials 
$240\'G0. per set ^of four 16 mm sound films, and 4:wo 
* V audiotkpes^ ^ ... 

Above "-pr ices- -plus shipping charges 

' * • " / \ ' ^ 

Optional'' evaluation, reports are available for $5.0D each. 

/tllient groups tttust consider: -1 . 

1. Cost for trainers, B-^ays plus travel expenses and plr diem 

* ^ ' Release; tljtte for participants, 5 days . ' 



♦ ^ 



Adaptability - . ' ^ 

The printed materials *are easily adapted by-qualified- trainer^ to 
mefet' the. needs of users other thari educational personnel and to fit int( 
differing time^^rrangments. • 

• - • p * ' » • 

i • ^ , 

\ ' ' . ' . • I 

' Product Availability , < 

' . 'Training Materials:' Xlcomi Inc.' fV 

RFD 1, Sterling Forest 
Tuxedo, New>York 10987 

, . Evaluation Reports: Northwest Regional Educational -Laboratory. 

Improving Teaching Competencies Program 
Dr. John Lbhman, Program Director 



For Add 1 tonal Infoxraation Contact 
Dr. William T. Ward 

tnma^ing Teaching Competencies Program 
.Nortm^st Regional Educational Laboratory 
710' S.W. Second Avenue 
Portland, Oregon 97204 



C503)" 248-6868 



Titlfe: Groui> Process Skills (GPS) 

A skills training workshop ' ^ 



In t end ^ TTser a ^, 





^ GPS has been designed "^f of the follo^wing role groups: teachers, 
administrators, 'sug^visory tod coordinating personnel,, and students 
ija teacher preparation. 

■ y ■ ■ ■ ■ 

Main Emphases 

The materials used in a Group Process Skills (GPS) workshop have 
been designed to help participants become more effective members of 
the organizations to which they belong* The materials emphasize such 
process skills as communication techniques, problem solving, decision 
making and 'goal identification. » 

\ ■ ■ ■ 

Intents/Contents , ' ~ ^ • ' 



The Grou^~TrocBS3-^kills__(GPS) program has been developed to 

provide participants with the opportunities to: 

Assess existing and potential problems within an organi^atdonal 
subgroup of which they are a pt^rt * ^^-^'^^ 

Identify small group process skills which they, as an individual, 
need to improve ^ ^ \ 

Increase their experience with these skills by participation 
in exercises chosen by the trainers 

, Integrate learnings for application in their backhome setting ' 



Ma^n Activities 



As a group works through the materials under the guidance of the 



trpiner, data is gathered on the group's makeup and use of process skills. 



Participants gather much of this data themselves and learn to analyze it. 
Meanwhile, the trainers use the data to help them diagnose skill needs 
as welt as to select and sequence exercises especially designed to speak 
to sucl^ •needs. ^ , ♦ - . 



Provisions for Use . ' ^ 

A. Format: Workshop 
• B. Personnel Required: 

Two experienced trainers per 12-36 participants 
C. Product Components: 

1 set of instructional ^trate^ies for GPS per trainer 
^ 1 set of collection of exercises' per trainer 
' l^set^ of participant materials per GPS participant ^ 

Multiple copies' of exercises per workshop 



D. Other Resources: 

' Newsprint, felt pens, masking tape, name tags, 
A large room (preferably carpeted) with movable 
' "tables and comfortable chairs 
Beverages and refreshments in. the room- 



Z\ Related 



Pro^Tici:;^: 



GPS is used as the practicum for. Preparing Educational Training 
Consultants I (PETC-I) , a training system design^ to prepare 
- individoais to function. afe "skills trainers," 



-Time Span: \ . / 

traiii 
fi^e 



GPS 'Requires approximately 33 hours, of trailing. Whenever ^ 
possible, training should be covered in five consecixtive days. 



Conditions of Use 



Although ther6 are no prerequisites for tliis draining, participants 
must be present for every session of the' workshop sil^e the exercises are 
sequential and cumulative. , , 



Cost^Range 



Collectioii of Exercise^ ($31. 00) ' . • , ^ 

GPS Instructional Strangles C$6.80)_ ^ ^ ' ' *- - 

GPS Participant Mat^ri^^ ($5.90) 

Duplicating options foj^^nultiple, copies of exercise handouts 

1 set of 138 camelf^ready exercise handouts ($11.00) ,^ ■ 

< » 12 srets of all excise handouts ($6^*00) 

12 copies of a smgle exercise handout 50) 
-^^^ ' . ^ 

Client groups must co^^der: ^ 

1. Cost for tra^^rs, 3 days plus travel expenses and" per diem: 

2. Release time^p>r patticipants, 5 days 



Adaptability 

* This training syst^ 
meet. the needs of users c 
differing time constraint; 



Product Availability 
7 fi> 

'Commerciad-Educati^ 
P. 0. Box 3711 
Portland, Oregon 



easily adaptable by qualified tValtiers to 
th^ educational personnel and to fit into 




Distributing Services CCEDS)' 



For Addd 



Inf ormatio^teontact : 



Dr.. Willito T. JJard I \, • 
Improving Teaching C^petencies Program 
Northwest. "Regional Educational .Laboratrfry^ 
710 S.W*. Second Avenue 
• Portland, Oregon' 97204 



-^503) 24?r686^ 
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Title: , Systematic and Objective Analysis of Instruction (SOAI) 



Intended Users * ' 

SOAI has been designed for the f ollowing^ole groups: , teachers, 

administrators ji supervisory and coordinating personnel, and preservice education 

students^ ^ . ^ 

V 

Mkin Emphases 

This instructional system, based on the Cogan Supervisory Cycle, 

r 

presents a structured program for improving classroom teaching. It provides 
information for supervisors so they can help teachers objectively study, 

y * 

.analyze and improve classroom performance. Participants who complete the^ 
training learn skills in interpersonal relations, supervisory techniques, and 
teactuLng strategies that, can be applied in self-analysis as well as the anilysis 
of others' teaching behavior. ^ . ' " 

Intents/Contegts ' ^ ^ 

SOAI is designed to enable each trainee to: • « 

. 1. Demonstrate provisionally different behaviors as a . 
^ m^ns to internalizing learning 

•» 

f> 

2. Demons ti^ate interpersonal communication skills sncti^ 

as -paraphrasing, perception checks, behavior descriptions, 
describing feelings and freeing responses ^ - 




naitrate increased interdependence in a grotip by 
applying the principles of effective group proces's 

4, Demonstrate skill in establishinginterpersonal 

relationships y±th others by applying tlve principles 
for building trust 

•5. Plan in^tructional^objeccives with a teacher which 
iiiclude observable pupil behavior, conditions for 
learning and criteria of acceptable performance 
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6-. Observe • a ^teaching performance aild record in verbatim 
* transcpipt most, of thp v^icbal 'and nonverbal behavior 

7. 'Analyze the 'transcript ^ from, the observation fcfr patterns 

of, teaching and learning behavior 

8. Plan strat^jgy for p. -conference based on analysis of 
the transcript - ' * ^ 

9. Conduct a conferencev' which enables^ the teacher to 
gain insight into his or her teaching and possible 
alternative behaviors ' ^ , ' 

10. Interpret one's own and others* performance critically 
in relation to the objectives of this program 



Main Activities 

There are 47 steps in an SOAI workshop,. These include such activities 
as seminar and i^racticum. The orientation is toward achieving group unity 
and increasingly higher levels of group^ planning and decision making, with 
diminishing dependence on the trainer. Each lecturte through Step 17 involves 
*all trainees, meeting in a .large group situation. ' Tlie remaining seminar 
♦sessions can be cronducted by^ Individual trainers with practicum groups. 
Each practicum grotvp-is composed oL'up to tefx trainees and a trainer. Each 
operates independently of the.>other practictna groups in fhe workshop, therefore, 
it is not* to be expected that each, of the practicum groups will necessarily: 
engage in the sam^ activities 'simultaneously or be in the same stages of 
development. , ^ 

In developing new skills, trainees f (a) plan daily lessons together, ^ , 
(b) observe teachers* using ttie plans with pupils, (c) ,leam tp record 
systematically what happeqs in the classroom, (d)* analyze objectively the 
information for patterns of teaching behavior, and (e) .use. the information * • 
po plan'w'ays of improving instruction. 
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Provlsloa;s for Use ^ * ^ . c ^ 

A. Format: Workshop br Campus Class , ' 

B. Personnel Required: ' 

* A qualified and experienced trainer per 10 participants ^ 

C. Produce Components : , ' - 

Reqtiired: l.trainer'is mariual per trainer 

1 set of partici{>ant materials per participant - 

Optional: Systematic and^ Objective Analysis of Instructipn, 
Technical Report IJo. 9 (1972) 

»' 

D. Other Resources: 

. ■/ • 

For each group of 12 piftticipants, two' classrooms with 
teachers and students -are required for obseryation/ 
I practicum as well as one additional rodm for seminars. 

>■ - . ' 

^ E. Related Products-: 

' F. Time Span: 

9Jhe 47 instructional sequences o£ this sytem are • 
organized into a workshop or campus class requiring 
100 hours of trainJLng. 

• ^ ■ - ' ■ ' y 

' Condlji^ons of- ^^^^ s^ ^ . 

These materials .are sequentially organized to achieve a cumu] 

^ * * ^* / 

attainment! of t)ie Stated objectiws. ^The training design inCjlu^s 
' a great deal of participant ixtteracti^on for feedback, simulation 

' trials and interdependent action. ^For- this reason, all participants 

' / * ^ 

*■ ' * * 

are required to commit themselves.^0 fu^l Attendance at all workshop 
, Sessions. ' ^-^^ . " , ' " ' • . 




Cost Range 



^ ^ Training Manual: Systematic and Objective Analysis pf Instruction 
C248 pages ,* bound) ^12.65 



Partjicipant Materials (151 pages, loose leaf and three-hole punched) 

FR?r ^^'^^ - 55 

-By James Hale and Allan/sptnj,er '62' 



optional evaluation report is available for $5,00 



Client grou^ must consider: 



1.. Co^t^for trainers, including travel expenses and ixer diem 
2. please time for participants «• . « 

. Adaptability 

These materials cacy^e^use^d in either a sequential workshop or a 
campus class. 



Product- Availability ' i ^ . 

Training Materials: Commercial-Educational Distributing Services (CEDS) 

P. 0. Box 3711 ' - ^\ 
W ^ Portland, Oregon 97208 



7, 



Evaluation Reports; 



John Lohman^ Program Director » 
Improving Teaching Competencies Program 
Northwest Regional, Educational Laboratory 
710'' S. W. Secbnd Avenue 
Portland, Oregon 97204 ^ 



For Additional Information Contact 



/ 



^William T. Ward ^ ; ^ 

, Improving Teaching Competencies "Program 
Northwest Regional Educational Laboratory 
710 S. W. Second Avenue r^" * ' ' ' 

Portlax*l, Oregon 97204 

• : (503) 248-6868 ' /' ' 



# Title: Research Utilizing Problem Solving (RUPS) 



Intended Userd 



Primarily, RUPS has-been designed for the following role^ groups: * \ 
teachers, administrators* supervisory an4 Qoordinati|ig ^personnel, and 
students in preservice Vacation, The instructional system can also 

be used with high school' students, parents, and community groups. , ^ 

< I - 

I ' ' * 

' 9 

Main Emphases 

Research Utilizing Problem Solving is an experiential instructional 
system which provides information about'a 5-step method of problem solving 
and gives participants an opportunity to practice ajid improve their 
problem solving skills. Team building relationships are emphasized in 
the workshops. Participants develop a project to be implanehfed in their 

c * 

backhome "set t ing . 

Intents/Contents ^ ^ ^ * 

The purpose of a RUPS workshop is to prepare educators to. use techniques 

for defining, analyzing and solving problems. The program provides teachers 

and administrators- wi^h competencies in:^ 

Applying four guideline criteria for writing a"^ problem statement 
Paraphrasing in interpersonal communications 
Using the force fi^ld diagnostic technique 
Selecting and creating instruments for data gathering ^ 
Diagnosing, teamwork relationships 

spotting* and analyzing major results in data collected - 



Identifying personal styles of teamwork behaviors 

x' 

Utilzing concepts and skills of giving and receiving feedback 

Using criteria for deriving implications from research findings 

' ' ' V \ / ^ 

Brainstpiming action alternatives to meet Implications derived 
from findings' ' ^ 

^ ^ Applying guidelines for planning and implementing actipn alternatives 

Identifying 'and evaluating small group dynamics 

^Planning a bac^ome -project, / 

T\ Evaluatin;g solution plans ' ' : ' 

ConductiAg a backhome RUPS project * * ' 

:The progranr al^o gives participants s^J^ls and techniques for ^ 
identifying and ^diagnosing classz^pom or school problems as well as* for 
designing action ^ilan^ to resolve chem* Evaluation becomes a pattern 
of t^epeated objective diagnosis in thiS process. Emphasis ,&f the entire 
design is on teachers and administrators practicing their ''do it*^^ skills 
to perform the problem solving process, * ^ ' \ » ^ 

* , , " • . ^ ^\ 

Main Activities. . * > , ^ . ^ 

A^RUPS workshop is divided^ into^ sequential 'instructional se'ssions* % 
In each 'session, participants engage in small ^group discussion^ experiential 
exercises, and simulations* lire syst^ includes" films, theory papers, 
written exei^cises, observation activities and self revalue tive ^ides* ^ 
Contlnuou^s. active participation is deiqanded by using a simulation situation 
in which tlii trainee "helps" a^ fictitious teacher or principal solve a 

* V * 

problem using, the RUPS model • ' - ^ 



Provisions for Use 
' * ^^^^^ 

Format^ Workshop 

B. Personnel Required - ^ • 

One experienced trainer per 12-36 participants 

C. Product Components: ' • ^ 

Required: 1 trainer* s manual per trainer ^' * If 
1 set of participant materials per participant 
• 1^ . 1 audiotape , , ' ' 

V 1 text per- participant 

Optional: Research Utilizing Problem Solving: 
Outcome Evalu'ation Report (1976) 

Research Utilizing Problem ^giving: , 
" Summary of Outcome Evaluation Report 
(^976) ^ . ^'^ 




me Milestone Report for Research 
i^ing Problem Solving (1974)' 



D. (>tl\er Resources: 

, * ^ ' : . • ^ ^ . 

^ 1 tape .recorder ^S"^' 

. ' ' '4 * * 

Newsprint, felt pens, masking tape« 

A large room (preferably carpeted) with movable taj)les 

and 'comfortable chairs 
Beverages and refreshments in the room * ^ ' o ^ 

E. Related Products: * ^ 

This program is related to Social Conflict and Negotiative Problem 
Solving/ Interpersonal Communications, Interpersonal Influence, 
Preparing Educational Training Consultants I, Ilx^d III/ 

F. ^Time'^pan: * - . * 

The 30- hours of instruction take five <ibnsecutive days or 
tyo" sessions of 2 ill days scheduled a week apart.^ Two 
^-hour followup sessions are* scheduled for flj'ix and twelve 
weeks after training. 



Conditions of Use 

Although there are no prerequisites for this training, pafrtlclpants 
must be present for every session of the workshop since the exerciises 
are sequential and cumulative. - / ; 
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Cost Rang€i 

r • • 

- Claissrocnn Version 

' I 111 - . f 

-Leader's Guide: Research Dtilzing Problem Solving (282 pages, loose/ 
' leaf and thtee^bole punched) $11^*00 

Participant Materials (281 pages, loos^ leaf and three-hole punqhed) 
$8.00 per set 

By Charles Jung, Ruth Emory and Rend Pino 

Audiotape Recording, " 
$3.85 , ' 

Te:tt: "Fox, R. , M. B. Uiszki and R. Schmuck. Diagnosing Classroom 
. Learning Environments * Chicago: Sciehce R^searcfh Associates, 
- ^ ^ 1966. ($4.00) . . • . 

Ada ilnlstrators Version ' o 
■ — . . • 

. 'Leader's Gixide: Research Utilizing Problem Solving (287 pages, .loose 
leaf and three-hiole punched) ^> * 

$11-10 

* * * 

Participant Materials (287 pages, loose leaf afid three-hole punched) 
$7.90 per set o . • \ . ^ - . , ^ * / 

o ^ '> ' . ; ' * . ' * c 

Audiotape Recording j i ' 

$3.80 * ' ^ . ^ • ' 

Text: Fox, , R. Schmuclc, E^ Van .Egmond, M. Ritvo and C. Jung* 

Diagnosing Professional Climate of Schools . Fairfax, Virginia: 
NTL Learning Resources Corp., 1973. ($7.75) 

Optional evaluation reports are- available for $5.00 each. 

o 

Client groups must consider: 

1. Cost for trainers, 5 days plus travel expenses and per diem 
'2. Release time for participant*, 5 days ^ 



'Adaptability 

The print ^ materials are easily adapted by qualified trainers to 



meet the needs of users other than ^ucational personnetr" 



Product ^Ajz^.itSSiltt'f . ,4 

Training Materials: Connaercial-Educational Distributing Services 

P. 0. Box 3711 
'Portland, Oregon 97208 

Evaluation Reports: ITorthwest Regional Educational Laboratory 
X . " Improving Teaching Competencies Program 

Dr. John Lohman, Program Director 



Fqtt' Additional 'Information Contact 

' ' Dr.j William'* T. Ward ' ' . 

Improving Teaching Competencies Program 
p Northwest;* Regional Educational Laboratory 
710 S->K Second/ Avenue 

'Po^^l^, Oregon 97204 ^ ' , 

>f^C503) 248-68/^ 



Titl.e: Social -jConf Xict-^nd iJegotiativje' Problem Solving- . • 



•5 , \ *V,.>^' 5' 

Int elided "U.seci. -"^ 



''Social^ Conflict ,^nd Ne'^otiatiye: Problem So^vinig is , designed primarily: 
for the following' r^le ^groups :* teaghersv OTmint^tratdrs^ supervisoty " 



an<J coordinating pei>^nnel, 4nd personsefro6 teacher^-associations^ 
colleges, universities', statfe departments and c6,mmunity 'educiat;ion groups., ^ 



>!atn Emphases " . . ' > .- i ' "^^^ * , ^ . 

. SocialT- Conflict: and Negotiative ProbJ-em- Solving is a relatively ' ' 
stifuctured, experience-ba^ecf^ workshop ^which focuses on helping people to 
' develop niore useful* p'ersor^al understandings of conflict and to jcespond 
more succes s'fully to coVsiici .situjtiofs. ; 



t en t s / C otr t ents 



^The workshop is based on the assumption that experience priced 



lemming and that the meaning \gained ::roin any eip^riejice cbines |from thV'^ - 



ieamer^'^ Particfp^tits haVe an ^p^ortianity tp interact with d^signeiJ* ' / 




activities ^*d theory p^p.ersN^ fooi personal understandings ;aj^^ 
about, the following key aspepts\f' c\^afli;ct: /4 



The nature of conflict 




What is conflict 
. The causes 6f conflict 
• Feelings. and conflict - ; 
Diagnosing cpnf^^ct 

,>- ^elf=rintKere3t-;and conflict ' .A 




ERIC 



The^VieA>f selfHintere^^ 
Distinquishing'^ among s^lf 
Identifying, your otim ,ind 
>senting self-int;«fist 
aggJ^&ag^^ c styles^ 

\\ \ ..X V'^ 





1 



-I ' 



Pover and conflict ' , ' 

, The xole of power in conflict 
The bases of -pover • , 
Feelings of power' and impotence : 
Qlagnoslng powep 

Responding to conflict- 

/ tnte^pt^x'sonal styles for coping with 9onfllct-: 
^ avoidance, accotmibdatlon^ comt)etitlon, fcallaboration 
and negotiation. * ' ' * 

A Negotiati^e Probl^ Solving QIPS) process.. for confli-ct 

ConditUons f or NPS M \ * - ^. 

Diaignosing conflict ; ^ ^ 

Preparation for negotiatioil * ' p 

V Good fai'th bargaining , ^ 

Assessing negotiation outcomes . ^ . r 



Main Activities 



Through qes;Lgned activities and slmulatio'ns, jparticipants are presented 
with multiple, opportunities to iivol^e* themselves in learning. about conflict - 
at \>ersoa4l apd. interpersonal levels, participants are encouraged to 
establish ^d^ursue tn^ir own learning goals' and to suppprt norms, of- 



openness tQ self-inquir/j-N^sk taking and experimenting with new behavior. 
Opportunity is provided for personal Vef lection and integration, and for 



l^ppII'Catlon to particjjk^Sl^t work Settings • 




Provisions fc5r Use , 

/ ' 

Format: Workshop 



Personnel Required: 

A-' team, of twp qual^lfied and*- 
partlci^pfos 





a^rlenced trainers^pei: 20-36 



/ 



/ 



F. 



Optional: Evaluation Report (s): Planning Milestone Report 

for Social Conflict and Negotiative Problem- Solving 
01974) . ^ ^ ' 

; Pilot Milestone Report for Social Conflict and 
Negotiative Problem Solving (1975) 

Interim Milestone* Cycle 1 Evaluation Progress Reporfcc 
01976) 

Otber Resources: 



Newsprint, felt pens, masking tape 

A large room (preferably carpeted) with movable tables^ 
and comfortable chairs ' ^ ^ z 

Beverages iaad refreshments in the room > 
^ ' \ ^ 

Related Products: c 
This program is related to Research Utilizing Problem Solving, 
Interpersonal Coxmnunications , Interpersonal Influence, Preparing 
Educational Training Consultants 1,^11 and III, 
Time Span: 

The workshop includes five days of training which can be covered, 
consecutively or on consecutive^ weekends* 



Conditions of Use 

This- training Taay ^be more effeC^tive if participants have previous 

works.hqp experience in small grjoup process skills. Patticipanfcs^jmust be 

^ ' c . ■ / ' ' 

present fdr every session of^ the workshop since the exercises are, 
sequential and cumulative; interdependence amoiig partitipants in Tthese 



ex^'rcise^ ,is high. 



/ 



Cost Range 



Materials are currently tinder development and training^ is proyicied 



^at no cost^t^ pattlcipantfe when^used for field test purp%se^» 



Adaptability 



InfbrmatiotfMs not available at this time, 

V 

. -X 
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Product Availability ^ , - ^ y 

" ^ V >" ■ , t 

The materials for thl^ program are currently undergoing development 
and evaluation . For this reason^ the training materials are 'available 
for approved field test purposes only. Optional evaluation reports 'are 
available at $5..00 each from the Northwest. Regional Educational Laboratory, 
Improving Teaching Competencies Program, Dr.' John Lohmany^ Program Director. 

* For*' Additional Information Contact 

: ' 

Dr. William T. Ward 

Improving Teaching Competencies Prpgram 
Northwest RegionaL Educational' Laboratory 
710 S.W. Second Avenue 

Portland, Oregon^ 97204 . , 

1503) 248-6868 . - ' 




♦ 



Title: Preparing Educational Training, Consultants (PETCX 

A series of three instructional systems: 
PETC-I: Skills Training^r PETC-II: Consulting; 
PETC-III: jQrganiz^tional Development 



Intended Users ' 

PETC-I: Skills Training is designed for educators wishing to acquire 
trainer ^d consulting skilJLs. PETC-II: Consulting is foi? educational 
personnel with a high degree of expertise in process tpaining who wish 
to Acquire small group consulting' skills. PETC-III is for educational 
personnel witl;^ a high degree of consulting skill who wish to acquire 
organizational development tiraining and consulting^ skills. 



Main Emphases 

These three instructional syatem^^^rovide knowledge and skills for 
, educators to master processes that facilitate teaching by improving the 
group and organizational functioning of schools. 




\ 



Intents/Contents 

% PETC-I: Skills Training provides training in diagnosing .client 
needs and using "skills training exercises" to help a client group meet 
such needs as goal clarification, communication Improvement and imppoving 
^ decision making procedures. , * 

^ PETC-II: Consulting traixis participants in -diagnostic and intervention 
techniqi^s to help a client temporarily add or strengthen a function needed 
to achieve a goal it desires. • ' ' " 



\ 
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PETC-III: Organizational Development (OD) prepares participants 
to help a client organization^ achieve structural and normative changes 
so as to build in and>maintain improved functiotial capabilities when 
desired and feasible. ^ • 



Main Activities 

* ' » '\ 

PETC?f.l^s a two part workshop. The f irsX^part is a^ training program 

% ' /^»; ' - 

dur^g wWLch the par^ticipants study , the basic concepts of the 5ystem and 

/• 

practice 'group skills training.- The^ second week' is a practicum during 
which PETC-I participants lead another workshop on Group Process,, Skills , 
CGPS).. ' "% 

/ 

PETC-II trainees receive instruction i.u the basic concepts of 

^ / ' ■ ' 

consulting; The second p^rt of this system is a practicum in which 

trainees^ engage in consulting projects with prearranged client systems. 

The third part of the training is a debriefing session which involves 

evaluating the consultive practicum as well as integrating learnings of 

the workshop, 

PETC-III meets periodically overman eight .month period. The 
training includes. a one-day preworkshop as^igpment, 17 days of workshop 
meetings, and at ]feast ten days conducting an organizational ^development 
project wxth a predetermined client group. The project is a series of 
intervefttions ttased on data collec^^ and analyzed which aim "at structural 

and normatrive changes to improve the functioning of "the organization. 

y ' \ ' ' ' ^' 

* ' • / 

' Provisions for Use 

V A. Format: Workshops 

B. Personnel Required: 

See individual listings 

Product Components: , ^ 

See in^^ividual listings . ' 4: ' 



D. Other Resources: 

New^'print, felt pens, masking tape^'^ 
A large room (preferably carpeted) vith movable 

cables and comfortable 'chairs 
Beverages and refreshments i^/the room 

E. Relate Products: 



F. Time Span: 

PETC-I: Part I, 5-day training program 

Part XI > 5--day practicum in leading GPS 

PETC-II: Meets periodically over SQmonths, total of 9 days 



PETC-III: 1 day for pr^workshop^ assignment^ 
, 17 days for workshop 'meetings 
10 days Oainimxmi) for OD* project 



Conditions of Use 

Prerequisites: Preparing Educational Training. Consultants I: Research 

Utilizing Problem Solving, Interpersonal Communications^ 
or .comparable experience • * 

Preparing Educatipnal Training Consultants II: Preparing . 
Educational Training Consultants I, Research Utilizing 
Probl^ Solving, Interpersonal Communications, Interpersonal 
Influence" or comparable experience 

Preparing ^Educational Training '<:onsultants /III: Preparing 
Educational Training Consultants'*!, Preparing Educational. ' 
Training Consultants II, Research Utilizing Problem Solving, 
^ Intpersonal Communications, Social Conflict and Negotiative 
'Problem Solving or comparable experience 

Participants must be present for every session of the workshop since 

the exercises are sequential an4 cumulative. ^ 



Cost Range : 



See individual listing 



73 

68 



Product Availability : " ' 

I 

Training Materials: PET6-I and PETC-II: Cotmnerical Educational 

• Distributing Services 
P^ 0. Box 3711 

' \ * ' - ' Portland, Oregon, 97208 

PETC-III will be available In the. fall/bf 1976. . . 

Evaluation Reports: Northwest Regional Educational Laboratory 

Improvlrig Teaching Competencies Program 
Dr.. John Lohman, Program Director 



For Additional Information Contact ; 

Dr. William T. Ward - ' » " ' 

Improving Teaching Competencies. Program 
Northwest Regional Educational Laboratoxry 
710 S.W. Second Av^ue * ' * . 

-""Portland, Oregon 97204 

(503) 248-6868 



/ 



T4.tle: Preparing'' Educational Training Consultants: Skills training 



First of the three-part PETC series 



Intended Users / 



Th^s training. system is designed for .educators at an; 



wlsli to acquire trainer and consultant skills, 
M^in Emphases 

PETC-I is an experiential instructional syst^; which provides 




training in such process -skills as goal 



.ligV prSblem solving, 



cotniounicating,.^iaf luenplag and decisicwarmiking. The focus of at*PETC-I 
workshop is to prepare participant to function as skills trainers and 



^to conduct 'group process skills (GPS) workshops 



Intents^Contents ' 

— — ~y 

le genera: goal of PEtC-I is to teach participants 4:0 train 

others^ in ^p^cess skills and to facilitate the functioning 01 small 

groups^- During this process, skills trainers are -prepared ^o: • ^. • 

'l. Assess issues acxd^problems within a. small group 

2. Diagnose skill need$ of individuals within the group* 

Identify group priorities for skills training exercises : 

4; Apply criteria for selecting and sequencing skills training 
exercises 

5. Adapt, and conduct skills training exercises 

6. Evaluate ac,quisitiQn of skills 



/ 
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Main Activities • . ' 

The\Pl:T&::I system is a two part workshop. The fir3t part of the 
program consists of a^Sne^jjeek training program during which the PETC-I 
trainees (skills trainers) study the ,b^ic concepts, of the instructional 
system/ Also during th^ first 'week, the skills trainers are provided 
wi.th a series of exercises, to practice group skills training. 

' The second part of the workshop 'is a practicum for the skills trainers. 
During the practicum the skills train^^s form trios; each trio works with 
a second group of 12 to 24 people. This second training week is referred* 
to 'as 'the Group -Process 5kijls ^.GPS)' workshop, and the second set of 
participants are called GPS trainees. These- Sessions, which are cgnducted 
•over a 5-day period, are designed so^GPS trainees can obtain training in 

group process skills f rom 't,he trio o^^skills trainers. - The tecliniques actid' 

. . ? ^ . / * ' • / . . ^ 

strategies of grou^ process exercises are applicable to a^ny grdUp for 

whom the materials are n^w. 



Provisions for Use 

^ * I 

k* -Fjormat: iTwo-^Part Workshop . / 

Part I prepares skills trainers to conduct group process skills ^ 
exercises 

Part II CGPS workshop) allows skills trainers to practice 
while" they conduct a workshop for others in group process skills 

B. Personnel Required: 

\ 

One senior trailer who has completed prerequisites including 
Interpersonal Communications ajid Research Utilizing Ptoblem 
Solving or has had •comparajxie training experience"^ 

, Parts . I and II: Tw^l^ toXeighteeen skills 'trainers,- 'materials 
.'have b§en prepar^d^or multiples of three 

Part II: .Twelve to twenty-four\GPS participants ^ trio of _ 
skills traihers 



C. Product' Compohents;: ' » 

Required': Part I: Skills Trainihg 

' 1 Siet of instructional strategies per senior trainer . 

1 s^t of participant materials per skills trainer 
1 s^t of collection of exertises per senior and skills 
• tsiainer . • ' ^ 

Multiple copies of exercises per workshop 

' • .' ' * 

^art II: Group Process Skills Practicum ^ 

1 set of instructional strategies for GPS per skills 
trainer<^ « . - * - ^ 

1 set of participant. materials per GPS participant " 
Multiple copies^ of fexercises per orarkshop 

Optional: ^ield' Test Technical Report for Preparing, Educational • 
' , Training Consultants: Skills Training (PETC-I) 

} C1975) • ' • 

Outcome Evaluation Report for Preparing Educational 
^ ' Training Con^ltants: Skills Training (PETC-I) 

C1976) 

' » t ^ 

'D. Other Resources: *^ 



. \ Part I: " Spacious room with movable and conifortable furniture; 
\ / . chairs and tables for small groups 

^ Part II: ' A similar room for each team of statlls trainers as 
\^ well a§ a general meeting room for conferences^ and 
\ access to exercise materials 

Facilities, for both sessions should be located >aear refreshment 
facilities. , 



Both sessions; JTewsprint, felt pens, masking tape, name 'tags^, 
,art 'supplie's - . • 



Related Products] 



^ F. 



This program is 
Solving, Resear 



related to Social Conflict andJ?egotiative Problem 

:|ph Utilizing Problem Solvingv "Interpersonal CoimnunicationSi 

Interp^sonal Influence, PETC-II and PETC^II. • ' - 
Time Span: T . ^ * 



Two weeks 'ar6 required for skills trainers, five consecurfTlve 
days for Patt I ^d either f ive .corisecnltlv^ days pr 'two\ 
X h day sessicms.for Part -If.* ^ / * , ' »' 

Part -11, the GPS.' workshop, Requires one week of' GPS- participant* 
time. ^ ' ' ' ' • . » N ; . 
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\ ' ■■ ■ • 

* / • • , o 

. 4 

Conditions of Use , ♦ • 

/ * Prerequisites for PETC-I skills trainers Include Interpersonal *C6t[miunl cat Ions 
and^ReSearch Utilizing Problem Solving or comparable ^pef'lence. There 
are no prerequisites for, GPS participants. • ^ 

Because t:h^ training is cumulative, participants must, be present for ■ \" 
every sesrSion of the workshop. ' 

^ dbst Range * ' . ' 

f ^ , ^ * ^ V 

Part 1: Skills Training ^ ' ' . ^ 

, ' ' "* 

r set of ins.tructional strategics per senior trainer ($8.90) * 
1 set of collection of exercises per senior, and -^skills trainer 

(^31.00) ^ ^ > ^» ^ 

1 set o]E participant materials -per ^skills trainer ($6.85) , ' 
Multiple copies of e!ke/cise handouts • — . 

?avx II: Group Process Skills (GPS) Practicum ' 

1 set of GPS iastructional strategies pep skills trainer '($6. 80) 

' .1 set of GPS particpant material^ per ^PS participant ($5.90); ' 

• Duplicating options, for multiple copies, of exercise handouts 

1 set of 1^8 camera-ready e^tercise handouts (,$11.00) 

12 sets of all -exercise handouts X^&'^-OO) « 

12 copies of 'a' single exercise handout? ($.50) \ 
^ * * ... ^ 

Optional evaluation reports are available for" $5.Q0 each. 



..AdaptabilJ^ty 



Product Availab,ility 

Training Materials'; Conbnercial Educational Bistrlbu ting -Services 

P. Q. Box 37li 

. ^ ^ ' Portlan4, Oregpn 97208 ' . ■ ^ " ^ 



Evaluation' Reports: Northwest Regional Educational Laboratory 
. * Impro^>ing Teaching Competencies Program 

«> * . Df. John Lohm^rt, Pr6gram pirector ^ ^ 

For Addd.tional In£ormatfon^fcontac< ^ - " . . , ^ 

^ Dr. William T. Ward ; * . ' ^ ' ^ ' 

Improving Teaching Competencies*.Pro^ram_^ 



Northwest Regional^Etiucabional Lat^oratory ^ ^ " ^ 

710 S.W. Second Avenue-* , ^ . \ 

Portland, Qre[gan 97204 V ' ' ^ " ' , • 

ERIC 

"(503) ♦248-6868 . OW • 



Title: Preparing Educational Trailing Consultants:' Consult; ing CPETC-II) 

1 ' ' f % 

Second in the three-»part series* ^ * 

Intended Users - • 

. . • ^ 

This instructional system >Was designator educational personnel 

• ' ^ • : 

it 

with a high degree .of expertise in process training who wish to acc^uir^ 
small group consulting. skills . • ■ . : 



ERIC 



Main Emphases ^ . > , ' . 

PETC-II' iises diagnostic and «.int[fet:ven tion techniques to f otcus* orf , 
\congu'lting,-in a teoporatry rela^ioji'ship wi^h" a- clienfr^systim. The PETC-II 
graduate should %b callable of fotming/a temporary relationship with a ^ 
\ small group -or major subsystem of an educational^^tJrganization. ^fllie • * 

. temporaryji; relationship is aimed* at helping the c/ient make progress toward 
their goals. It *also should help^^the^^gr^duaeerl^ sliills to improve that 
part of the organijalrlo^ over which he or she has managerial responsibilitie 
'The PETC-II graduate learns to diagnose the brganization^s problem? at^d 

, ^ ' *. . . * 

to^ provide assistance tfhat will tempQrarilyv add or 's.trengthen siiclj ^functions 

; / . * ^ ^ * 

as managing, planning and producing. This .system t,rains participants' to 

' ' ■ . • ^ \ 'r ' , ' . ^ ' 

^Ip a group more ^equately/acbomplish.^'^s^^lM ■ 
In t e nts/Contettts 

The main pdrpo^ of a PETC-Il workshop is to pr^epare an educational 



0 * y 

trainings consjrfx^t t'o^v^ 




/ : 



^pply diagnostic techniques and inte^rvention strategies to 
. teziporarily help a client system add, or strengthen, a function 
Vq realize a value or attain a goal / • 
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Diagnose his/her own comofet.6ncies and d^iye .an explicit rationale 
for assuming the consulj^nt role 

Apply phases of planned /Changis in working with a client system 

Appjy d three-d'ime^ion^l diagnostic matrix to identifying cll^en't 
needs * - 

Apply, a .three-dimensional interventioq matrix to working with the 
client, systenr/to meet a need* 

Identify his/her -own competencies as related to the cells of the 
two matricyes . * ' ' ^ 

' ^ > - A" * 

Identify his/her own prof essionalygrowth needs and ^als 

Identify his/her ^own'Valt^e and ideological base ^or assiming the 
consultant role ' - - 



Ma Activities ' ^ - ' 

./ ^ , ; ' ' ' . , ^ - 

A ^>ETC-II workshop is divided into tliree patts, the fli;st consisting 

of three coaseQbtive ten-rhdur day^r'^pf, instruction in basic concepts of 

co*nsfta:^.ting*^ Trai-nees are itttroduced to a. variety of cqnceptiial models > 

and schema related to planned change; These Include models- developed by 

Uxrtn and-Lippitt ,(1958)' a§. weljL as' comprehensive diagnostic' and • . 

intervenjzion models develapea' especially 'for this instjcrnqtional systeft. 

Th^ second part is a ^hre^-day prac^icum in whic^ trainees engage in_ a 

cppsuXtitig^ praeticum with client systems prearranged 'ty the vorlcshop' 

•sponsor. ,^e third part concludes .the training with thr^e'days of 

' ^ , — t- u ■ ' " ^r^ ^ . , „ ,^ — ^ — • 

debriefing, evaluating the consulting practi^w"ana""^±niegcating .learnings 
•o'f the work^hbp*' ^ . 



Provisions for Use 




/ 



/ 



/ 



A. Eormat: Three^Part Workshop 

Part I gtvps instruction* in basic cop<fepts. af consulting * 
Part II ;provides a 3-<i^y pra<^ti9ufc with 'client; 



Part III Includes debriefing', evaluating the" pra^dt'icum, and 
Integrating learnings 'of the" workshop. - ' ' . . 




B. Fersonnel Required ic 





7t 



'Two -qualified trainers can train -Iff^-lS participants ,V 
PrSduot* Compbneats: ^ ' . ' -c ^ f 

\E^equrred: l.set o£ instructional str^tegiei^ per trainer 

* " . . * >' ^ * " . 
, * • * r,* ; 

* 1 ^et of participant^ffl^terials per participant "^ ^ ' 

Optional,: ^ Evaluation Report (.s)/. Intieri^ Evaluation Report for^ - 
« . Preparing Educational Jraiftinfe^onsultants: Consulting 

QPETC-XI-) Ci976) ^ . ^ 

, Field Test ^and IDjitcqme Milestone Rfeport Prfepa??lng 
r t ; Educational Trainiiig Consultants: Congult^rig\(PETC-II)^- 

• • ; C1976) ^ -..^ ^ . v'. . 

' • Summary >f field €est ' and (Xitfotli^ilkstpne 'Rep'ortL. f of • 
'- Preparing jyiicational Training ■bdnsudcants:' Cottsulting." 

• • ;. ■ . • CPEtC-II):vll976) ■ ~. / 



/Othej: Re.sources: 



\ 



Client- sysjs:feai^ fx o^' consul tin'5 practicum^r-rt-o ,bev' arranged by 
**j7orkshop. sponsor ' ' \ * - . • 



Cassette r^cprder and^ $kpes 



Newsprint* te'jl: pen^, tnasking^'^tapei; name tags. 



4 



. Resource libritify f approximately 25 book's, as specified in • ^. r 
training materiaLs^ *1 copy .,eacb) • • ' * * ' ' « \ 

E. Related' ProdtittS: ' ' ' " ) \ - 

This program is delated to Social- Conflict- and^ ^RegotiatiVe Problem ^ 
^ *• Solving I Research Utilizing Problem Solving, Icterpetsonal .Commun^cations,■ 
It^p;erpersonal Influence; PETC^I arid PET€-tII. J Z'^- 

F. Time Span': ' * ' • , . \ . . ] 

This'system requires 54 houirs 6f ^ training;, 21^ hours ,p£ "±^iv3 
^tudy and 9 hpurs of practical experience, with 'the clientT^^ine . 
- ciays concentrated* tfime is required or * three weeks oi three 3~aky^^ 
sessions-. " * / , * . - ^ 




" Cont4it:ions of Use ^» , ^'^ ' < ^.J, 

' Prer^equlsites: • Research iJtilizing Problem Solving^^ Interp^tspnal 
ComnmnicationS, Interpersonal Inf luejiGe,*^'?reparl,ng Educational Tiraining 
Consultants I or cpmparable 'experiences. 




L ERJC 
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Partic~±p&R^ mu.st be. present. for every session _ of\^th^ workshop since 
the ex^fliSes^are ^eque*:ial *ahd. cumurative. 




Cost Range - 'a, • 

Instnxctional stra:tegi^s^C$i7T^?^^===^ 
Pacticipant'^terials X$14-00) \/ 




Optional evaluation repprts^ are available for* |i*dd each. 




. Adaptability 



- Product, Availaibijit 



Training Matefialsi Coimnercia|-Educational Distributing. Services*- (cIdS) 
^ ' ' ' ^ , '-'p. 0. Box :?7U * c ; . - * 

Portland, Oregon 9720Q 




~7;^icle4 - preparing Edu^^'atippal Training Consul^tants-r Organizational 
1)evelppffl«nt CPETfr-lII)' 



' Third in the three- part PETC iSeries 



Intended Users 



This system has-been designed f^r educational personnel with a 
high^ 'dejgree pf consulting ski^i who wish to ^cqulr^ organizational 
development trala4ijg--an4^cojlsultirig skills. ' 



Main Emphases 

PETC-III provides participants with the bpportxijility to acquire 

,the knowledge, skills and sensitivities needed to*pr6vide organiza^iional 

— *' ' 

-dayeloppent-t^afnfng and consultation to schools. It provides training 
in helping an educational organization achieve structural and normative;* 
change. Its alK^is to prepare consultants to^^help^a client when desired 



a|id f e^ibieT^ l^xes^^opsuitatits also should he ^^J^ help it to change; 
r'^hT^kindS'^^f objectivesS^sets for itself and to'^i^tilize new kinds of 
resoVrce^ in atyiaining themv 



.^Intents/Contents 




?:&!Pr^TTI instructional' sys tem prepares, participants to become^ 
.prganirZatipnal Development (OD) consultantfs. As a result of ^fchls training, 



^nsultaSats are expected to be able to: 

^ ' • • - - . . , ^ ^ / 

Identify ani explain the major organizational "development 
^> conceptualization and intervention straaiefies that are 
iated-tfrthe PETC-III instructional system r° 



. 2. EstaBiish a definite 
'with a zs^ient^rdup 



workkt>le-,relati6nship and c6ntrapt 



78. 



3. Meet wijth a ^oten t^i clien^t group and translate this grou|)'s 
♦difficulties into a specific problem or problems on which ther^ 
group wishes &o. work "^>»-^ . _ 



4. Collect inforloation from the clieia^t group^^so--tiie group's 



problem(s> may be diagnose and clarified 



Design, prov;lde ajid assess' the ef fecc'ivene^s of intefvention ^ 
activities that allow the cliea^t group to explore and examine 
alternative nQrms, processes and ^stinictures 

' ^ . o ' . 

6. Design/ provide and assess the effectiveness of intervent;ibn 
-activiti^ that allow the cl^ient'^ g|oup to accomplish normative,, 
procedural or ^trucitural. changes^ risl^tg^tng-in^nc^reased^ {_ ^ 
functional' c^ability in *the organizatiotT^ ^ 



Achieve a te^minstl relationship with the client group by gradual 
withdrawal and b^^^stablisft^ing structures ^and procedures to 
substitute for the services provided by thfe consultant ^ 



Main Activities 



During* training^, the PEtC-']^i;i trainees complete a prexrarkshop* 



assignmentr"'an:e^d wuckshup msteElngs, 4nd* conduct an Qrganizational 
development project with a^ predetermined glient. group 




C-IIJ/ training is spread over a peribd of eigjit months.. Duti 

this time, the PETC-ItX trainees complete-^ 2--day 

^' ^ 



apend 17 da^s^ofi workshop meetings » a^f<3l^spena a min 
cttoducting an otganlzatiotial development prefect witl^ a predetermined ' 
client ^roup. The fbllowlng cha^t outlines the otaelitife for major 




training ^ents 



'^ct : Th«lrt^^f «pp/oxlikctly 30^ co 35 days b«cwe«ti workshop a^tctngs for 'OD 'proj«cc work 
with cllwt^groups* 



grovlslona for Use . / ' ' ^ ' ' ^ • ' c 

A.. Format: Workshop * ^ 

' ^ B. Personnel Required: ' ^ . ^ 

Two. qualifiea trainers pej; 12-27 participants (in teams of 
•' 2 or 3)' .. • 

Product Coinponehts: ' ; 

^ Required: - 1 setpf 5 monograms per trainer 

. ' ' . .l^efiCof patticipant' toaterials per participant 

^ ' . . . 1 copy^of the -central ideas book ''per participant . 

optional: Pilot- Mile^tQne' Report for Preparing Educatidlial 
Training" Consultants: ~,01iganizational Development 
c - . . (PETC-III) (1976) ' ' . 

Other Resources: d . >^ ? 



* Name tags, newsprint, felt pens, masking. tape 

E* Related Produc£s: ' . 

This program Is related to Social' Conflict and Negotiative Problem 
Solving, Research Utilfzihg Problem Soivipg, Interpersonal .'Communlcatipr 
Interpersonal Influence, PETC-I and^PETC-II, * 
Time Span: ' ^ ' 



.Training is s^ead iOver a.period orf eight months. Included - 
|re:* a 2 -day 5}reworkshop assignments 17 days of x«jrks«hop 
ineetings, and at least 10 days spent conducting an OD'project* 



Conditrijons of Use — . . .\ \ ' ^"1 . 

1 • ' I . < ' " ^ ' 

Ba;^requl*3ljte3 / - v f . * , ^> 

The following ttalning/ or comparative e^eriencels ,ar^ required for 
participation: Research- Utilizing ProBlenfSolvirfg, Interpersonal . 
Cpmmunlcatlons, Inte^^personal Iivfluence,. Preparing Educational Training 
Consultants I, Preparing Educational Training Consultants* II, 'Social 
Conflict and Negotiative'* Problem Solving*^ ^ ^ \ 



Participants must bfe present for every session of the workshop 
the ^'exercises are- sequential and cumulative* 



since 



Cosy Range 



Jlot yet ayailable. 



Adaixtabllity 



These tra 




Product , Availability 

iterials are slated for publication in fall of 

Optiopai^valuation reports maybe secured from: 

Northwest Regional Educational' Lliboratary 
Improving Inching Comfpetenpies P"r<^rairl 
Dr. John-Lohman, Program Director 



For A^ditiogal. Information Contacti .> * 

-Dr..Willia2ii T. 'Ward . ^ - ^ 

- Improving Teaching C^petenbies' Program 
Northwest Regional Educational LaB&ratory 
, ' , 710 S.W» Second Avenue 
^ Portland, Otegoh 97204 



C503) 248-6868 



